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Regional Workshop on Educational Administration and Management: 

Existing Practices and Innovations 

(19-21 April, 2016, New Delhi, INDIA) 

 

 Introduction  

Administration and management of education in different countries present variety of 

experiences and practices. Variations are obvious in various aspects of educational 

administration and management- ranging from structure, norms, procedures, process, 

strategies and mechanisms of educational delivery. This is more so in case of Asian 

countries which represent varied geographic, political, demographic and educational 

scenario. Many countries in Asia have adopted several educational reforms to improve 

access, participation, quality, equity. Further, to accelerate Education for All and to meet 

Millennium Development Goals, several countries have adopted administrative reforms 

including decentralisation of educational management to bring transparency, 

accountability and efficiency in the system. Despite considerable variations in 

administration and management of education across the countries the broad principles and 

central concerns of educational administration and management may be common.  

Educational administration plays crucial role for effective implementation policies and 

programmes through efficient management and delivery mechanism. Educational 

administration and management have acquired additional significance during the last two 

decades in major parts of the Asia- Pacific regions. Educational development has been a key 

area of concern in most of the countries during the last two decades. The commitment for 

Education for All and the Millennium Development Goals have acted as a driver for policy 

initiatives and programme interventions for educational reforms by prioritising and 

shaping national policies for educational development. Policies and programme initiatives 

for educational up-scaling in these countries have also impacted the structure, process and 

mechanisms of educational administration and management. Since focused and target 

oriented goals of educational attainment require efficient and responsive administration 
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and appropriate management strategies many times it becomes necessary to think 

alternatively and evolve strategies for effective educational administration and educational 

delivery. This may require reforms in the structure of administration at various levels, 

mechanisms of delivery or change in the management strategies. The reforms in 

administration and management and strategies may relate to administrative leadership at 

national and provincial/state level, administrative arrangement at field/gross-root level, 

teacher management, inspection, supervision and monitoring of schools, use of ICT and e- 

governance, academic management and institutional level management of schools. 

However, there may not be possible to apply same strategy in every context. This largely 

depends on the context of a country. Priorities and response of educational administration 

may also differ contextually. Indeed, educational administration and management even in a 

similar context may not be identical in terms of its effectiveness and ensuring positive 

outcomes. Sometimes innovations and innovative strategies of educational administration 

and management add up additional dimensions to effectiveness of administration at 

various levels. In many cases innovations in educational administration also constitute 

important aspects of educational management as they lead to better results within the 

given structure of educational system. Indeed an appropriate structure, adequate process 

and strategy for administration are also important causative factors of better educational 

outcome.  

Considering that different countries have variety of experiences of educational 

administration and management, ANTRIEP Regional Workshop on Educational 

Administration and Management: Existing Practices and Innovations was  organized during 

19-21 April, 2016,  brought together various experiences, practices and innovations in 

educational administration and management for mutual learning and dissemination on a 

common platform. The broad subthemes of the country papers included the following:  

 Organisational structure, role and functions of educational administration from 

national level to institutional level: Status, issues and challenges, reforms and 

innovations  
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 Leadership Role of National level Administration in implementation of policies and 

programmes of school education.  

 

 Teacher management in school education- policies, practices and innovations 

relating to recruitment, training, deployment, professional development, 

accountability of teachers etc.  

 Inspection, supervision and monitoring- policies, practices and innovations  

 School evaluation  

 Use of ICT and e-governance in educational administration  

 

Working Methods  

The workshop methodologies included presentation, discussion, and exchange of 

experiences among the participants by way of plenary sessions, panel discussion and group 

work. The Workshop’s preparation was ensured by National University of Educational 

Planning (NUEPA) which is also the host and the International Institute for Educational 

Planning (IIEP), Paris.  

 

Programme Management 

Professor K. Sujatha, Focal Point  ANTRIEP was Programme Director.  Mrs. Kiran Kapoor 

and Ms. Lata Dutt, provided secretarial assistance. Project staff and students helped in day 

to day organization of the programme.  NUEPA Administration and Training Cell extended 

cooperation for logistical arrangements. Reporting of the sessions was done by Faculty 

members.  
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Programme Report 

 

Introduction and Opening Remarks  

The ANTRIEP Regional Workshop on “Educational Administration and Management: 

Existing Practices and Innovations” was organised from 19th -21st April, 2016. The focus of 

the workshop was to bring together experiences, practices and innovations in educational 

administration and management for mutual learning and dissemination on a common 

platform. The participants included ANTRIEP member institutions in Australia, Bangladesh, 

Cambodia, France, Indonesia, India, South Korea, the Philippines, Malaysia, Nepal, Sri 

Lanka; special invitees from Bhutan, Maldives, and Vietnam and, several states of India like 

Karnataka, Kerala, Madhya Pradesh, Mizoram, Uttarakhand and Tamil Nadu.  

Representatives from  member institutions  and other invited participants from Vietnam, 

Cambodia, Bhutan, discussed country status papers under the themes of Organisational 

Structure, Process and Procedures at national, provincial, state, district levels; Teacher 

Management; Inspection and Supervision; Reforms and Innovations in Educational 

Administration; School Evaluation, etc. 

Inaugural Session 

The workshop commenced with a welcome address and a brief introduction of the guests 

by Prof. J.B.G. Tilak, Vice Chancellor, NUEPA. Prof. K. Sujatha, Head, Department of 

Educational Administration (NUEPA) and focal point of ANTRIEP, presented about the 

ANTRIEP  and its    activities. ANTRIEP has successfully traversed more than two decades.  

Several activities initiated under ANTRIEP led to collaborative research, publication of 

research studies, developing training modules, organizing professional development 

programmes, bi-lateral MOUS, study visits, exchange of information besides regular 

publication of bi-annual ANTRIEP Newsletter. In order to have more interaction and 

exchange of experiences NUEPA has   initiated annual regional workshop under ANTRIEP 

on selected theme. In addition to ANTRIEP member institutions, representatives from 
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other South and East Asian Countries are also invited for the regional workshop. The 

member institutions and other invited participants are requested to prepare thematic 

discussion paper on select theme of the workshop, share the experiences and works 

together to develop a common frame work. This year the Regional Workshop  was 

organized on “Educational Administration: Practices, Innovations and Issues and 

Challenges”. On behalf of IIEP (Paris), Ms. Dominique Altner addressed the participants, 

shared the journey of ANTRIEP and its association with IIEP, Paris. She mentioned   very 

briefly about proposed collaborative research under ANTRIEP. 

The session further progressed with the insightful inaugural address by Prof. Anantha 

Kumar Duraiappah focusing on the importance of peace education in our curriculum within 

the larger context of the global peace efforts and sustainable development goals, a systems 

thinking approach to bring about peace emphasizing on establishing the causal loops based 

on systems thinking. Mr. Shigeru Aoyagi, Director, UNESCO Cluster Office, New Delhi 

shared valuable ideas and reflections on the themes for the ANTRIEP Regional Workshop.   

Dr. Subhash C. Kuntia, Secretary, Department of School Education and Literacy, MHRD, 

Government of India addressed the participants and highlighted the importance of 

educational administration and management to achieve the goals of quality education 

setting the right perspective for the deliberations in the following sessions. Concluding the 

inaugural session, the chair Prof. J.B.G. Tilak discussed the significance of  delivery 

mechanism and management of education system. He emphasized need for sharing of 

experiences by the participants from the member institutions of ANTRIEP for the 

development of educational planning and administration for improved quality of education 

in the Asian region.   

Following the inaugural address, Prof. K. Sujatha, the organizer of this regional workshop, 

gave a brief introduction about the content and methodology of the workshop, thematic 

sessions  and group work during the programme schedule. 
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The technical sessions were divided under three themes namely, Educational 

Administration and Management: Existing Practices and Innovations, Teacher 

Management, and, Inspection, Supervision and Monitoring. A summary of the paper 

presentations is provided in the following section.  

 
Technical sessions: A brief Report  

Theme 1: Educational Administration and Management: Role of Educational Governance 

The country papers of Bangladesh, Maldives, Cambodia, Korea, Vietnam, Sri Lanka and 

India highlighted the current practices, innovations, issues and challenges in the area of 

educational administration and management. 

Bangladesh’s education system is characterized by higher investments in education i.e. 

2.06%. Government schools, though high in number yet emergence of private schools is 

also insignificant either. About 29% percent of the schools are functioning under private 

management. BARC, an NGO, has been able to contribute towards the expansion and 

improved quality of school education in Bangladesh by supporting the cause of education 

in the country. The practices such as public examinations at successive school levels, i.e. 

class V, class VIII, class X, and Class XII pose a lot of pressure on the children, and, may even 

distract the efforts in decentralizing the education system. This is further accentuated by 

the lack of curriculum experts, politicisation of contents of text books, improper 

management of school education and so on. 

The school education system in Maldives has traversed from the semi- formal method of 

schooling to the traditional approach called Maktab, covering the lower primary level of 

education, to the present education system which is similar to the education pattern in 

other countries i.e.  8 years of elementary education, 2 years of secondary and 2 years of 

higher secondary education. Similar to other countries, even in Maldives, private schools 

co-exist. Education system in the country is small given the size of its population and 

geographical spread, however, it is not devoid of issues and problems in administration 

and management of the system. This resulted in a change in school administration from 
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provincial to a zonal level. Atoll coordinators assist the school leaders and school’s 

administration. An important feature of Maldives education system is the strong presence 

of PTAs.  

Cambodia, as a country had to start developing its education system afresh after the 

prolonged wars. The paper highlighted the existing practices and innovations on eight key 

priority points, which further extended to fifteen key areas to bring about educational 

reforms based on the five pillars - Teachers, Curriculum, Inspection, Assessment & 

Evaluation, and, higher education.   

Korea, an Asian country, is economically developed and has also achieved quality schooling 

provisions and student learning After the establishment of the R.O.K. government in 1948, 

the Education Act was legislated in 1949 to adopt the “6-3-3-4 school system” which was 

the most widely used single ladder system in the U.S. education. Korea’s current 

educational system was built on this system.  

The current system distinguishes educational years by preschool (age 3-5), 6 years for 

primary school, 3 years for middle-school, 3 years for high-school and 4 years for 

university with exception of 2-3 years for community college, 5 years for Architectural 

design related majors, 2 years for Pre-med program and 6 years for Medical School 

(including Veterinary Medicine). Other tertiary education includes Graduate Schools, 

Special Graduate Schools, and Professional School for Law, Business, and Medicine.  

Under the Constitutional Law and the Education Act, all Korean nationals ought to receive 6 

years of compulsory education at primary school, and middle-school education became 

mandatory nationwide in 2004. 

Furthermore, special schools and kindergartens were built to provide people with equal 

opportunity to get education according to their ability, regardless of their religion, gender, 

social class or economic status.  
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The administrative power of Korea consists of three levels including the central 

government, regional local and basic local governments.  

For general administration, the regional and basic local governments are autonomous 

bodies. In case of educational administration, however, the regional one is an autonomous 

body while the basic local one is a lower organization of the regional one of which authority 

over human resources belongs to the regional one.  

Jurisdictions for educational administrations of primary and secondary education and 

higher education differ from each other. The central government sets basic plans for 

jurisdictions on management, and education of primary and secondary school while 

regional local governments (education offices of the metropolitan cities) execute the plan. 

The regional local governments make details of the plan and entrust execution of the plan 

to the basic local governments (education support authority of the Shi (city)), Goon 

(smaller than city) and Gu (lower district office of metropolitan city).  

In contrast, jurisdiction of higher education belongs to the central government (Ministry of 

Education). Different from management and administration of primary and secondary 

education, higher education is autonomously managed and administered. However, 

negative approach is implemented in which the government administers the education 

only in case of violation of government policy and illegality.  

Superintendents of each municipal and 17 metropolitan districts administer educational 

affairs of their jurisdiction. 

Unlike a general administration system where Mayors and Governors partially share 

administrative authorities with smaller district heads of Gu (lower district office of 

metropolitan city) or Goon (smaller than city), metropolitan Shi (city) and Do 

(metropolitan and provincial) educational administers have independent authority that is 

not shared with basic local educational offices, and they appoint each head of basic local 

offices.  
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Deputy Superintendent assists the superintendents, and superintendents recommend their 

deputy to the Education Minister and then are confirmed by the President to be appointed.  

Superintendents have the power to compile budget with the agreement of members of the 

board of education, and use the educational tax revenue to improve local education 

conditions. Given that the Education Act stipulates the areas of authority of 

superintendents, proper practice by a superintendent is not to be interfered by any 

National Assembly member, Education Minister or the President.  

Implemented an evaluation system for institutes that train teachers in order to raise the 

quality of education and control the number of teachers they cultivate. “Improving the 

quality of teacher education” and “adjusting the number of new teachers” have been two 

key issues in training teachers since the 1990s.  

The Ministry of Education, in an effort to embody e-government, built the <National 

Education Information System (NEIS)>. The system raised the efficiency of the Korean 

educational administration and improved working conditions for teachers. NEIS is a 

nationwide integrated information system which connects about 10,000 primary and 

middle schools, 17 metropolitan and provincial education offices and sub-organizations, 

and the Ministry of Education through the internet in order to share all education-related 

information.  

Since 2008, Korea’s 17 metropolitan and provincial education offices and sub-

organizations have been using the Edufine System (education & finance e-system) that 

integrates local educational administrations and finances.  

Korea Education & Research Information Service (KERIS) is in charge of informatization of 

education and academic research field from preschool to primary, secondary and to 

tertiary education courses in Korea.  

KERIS is a quasi-government institution operating Edunet (an educational information 

service that provides learning materials for students and teachers in elementary school and 
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middle school), Research Information Sharing Service (RISS), National Education 

Information System (NEIS), and Edufine which integrates local educational administrations 

and finances. It provides an Information Communications Technology (ICT) service for the 

Ministry of Education, metropolitan and provincial offices, smaller educational offices and 

schools.  

The country began its school evaluation in late 1990s. The system evolved as the evaluator 

changed from central government to metropolitan and provincial offices to component 

schools. Such changes in evaluator reflects the global trend of educational decentralization 

where autonomous school management prevails, however, the purpose of school 

evaluation has not changed. 

Since 2015, in particular, superintendents of local offices offered their own policies, which 

completely shifted the system from external evaluation to each school’s self-evaluation.  

One of the most contentious issues in Korean schools is school consulting. School 

consulting was introduced to Korean schools about a decade ago, and it is now thriving 

towards establishment. Metropolitan and provincial education offices responded to what 

local schools were calling for and came up with “consulting supervision” which applied 

consulting methods and procedures into the original supervision system.  

Problems and Challenges faced by Central Government in Effective Educational 
Management. 

In April, 2010, a local election was held nationwide, and for the first time, superintendents 

were directly elected by the residents. This changed everything. During campaigning, 

candidates who were supposed to be politically impartial began to induce or accept implicit 

support of political parties.  

After they were elected, they kept up their politically oriented education policies, the 

country’s superintendents divided into conservative and progressive ideology supporters. 

Because of this political bias, superintendents who promote opposing education policy 

measures from the Ministry of Education, and some metropolitan/provincial offices are 
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pitted against the central government. Some of these confrontations even escalated into 

law suits.  

Even if the central government has the authority to introduce and implement a policy 

nationwide, the actual execution would take place on the local office level, and their 

support would be paramount in seeing effective results.  

The Minister of Education and the superintendents of the local education offices, therefore, 

must remain within cooperative partnership and refrain from being antagonistic toward 

each other if the public education policies were to work effectively throughout the country.  

The central government is using three strategies to achieve this cooperation. First strategy 

is to deploy an assistant (or deputy) superintendent to a local government so that he or she 

would adjust differences inside the local education office.  

Second, the central government provides financial incentives to 17 metropolitan and 

provincial offices in different amounts according to the office evaluations, meaning the 

Ministry of Education can choose preferences by handing out different amount of 

incentives to the officials, hence to draw out more cooperative attitude from the local 

education offices.  

Finally, the central government started to pay attention to negotiation, mediation and 

arbitration within the Alternative Dispute Resolution (ADR) to address particular conflicts. 

For unusually stagnant cases, the Constitution and the Administrative Law provide juristic 

enforcement measures to secure efficiency of the educational administration.  

On the contrary, Vietnam, a country that practices a more centralized approach to 

educational administration, is moving towards comprehensive educational reforms by 

emphasizing on democracy, autonomy, and social responsibility to educational institutions 

and focus on quality management of education. 

In the case of Sri Lanka, it has devolved the system of educational administration and has 

divided it into four layers, i.e. national, provincial, zonal and divisional. However, despite 
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the past progress in general education, numerous issues and challenges are often 

encountered especially regarding disparities and wider social goals, competencies for a 

knowledge based economy, etc. 

In India, changes in the educational administration may be observed in the form of a shift 

from maintenance to developmental programmes. This initiated several reforms witnessed 

in the form of modifications in structures, processes and procedures within educational 

administration across several states characterised by e-governance and ICT. However, a 

major issue at hand is as to how do these structural and functional reforms in educational 

administration impact school quality.   

These country experiences have highlighted several key points on educational 

administration and management practices, like - how centralization and decentralization of 

educational administration influences the educational development in the countries; 

insights from Korea which could help other Asian countries to progress as one Asia Pacific 

region in the global educational scenario needs further exploration; how various practices 

are influenced by the social, demographic, political, geographic, historical and cultural 

contexts of the countries despite the fact that most countries are following the modern 

education system having 8 years of elementary, 2 years of secondary and 2 years of higher 

secondary education. Innovations, therefore, are highly contextual, especially in an era of 

educational reforms and change for improved quality of education through educational 

administration.  

Theme 2: Teacher management: A Critical Component of Educational administration  

The critical aspects and innovative approaches of the essential component of teacher 

management were discussed through the country experiences of six participant countries- 

Indonesia, Nepal, Bhutan, India, Philippines and Australia.  

Indonesia has established a national standard of teacher competencies for teacher 

certification as a best practice to manage teacher career. Teacher competence has three 

aspects – social  and personal, pedagogy and professional aspects based on Law 20 of 2003 
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on National Education System in Indonesia.  Teacher certification is linked to incentives 

and hence, this innovation seems to be effective and efficient. In this direction, the Ministry 

of Education works collaboratively with local government and local authority. 

Nepal, has adopted school sector development plan (SSDP) as an approach to teacher 

development, developed through an inclusive and participatory approach covering broader 

policy framework. It emphasizes on need based teacher professional development and 

performance based teacher accountability.  This necessitates developing ownership about 

SSDPs among teachers and teacher professional organizations. Improved teacher 

redistribution, and management, teacher recruitment, their recruitment and redeployment, 

teacher professional evaluation, strengthening of teacher training are some of the critical 

issues reflected upon through the paper.  

Bhutan initiated its modern education system in 1961, earlier a traditional monastic 

education system. The Ministry has introduced Teacher Human Resource Policy in 2014 to 

attract and retain the meritorious persons in the teaching profession and see teaching 

profession as a career of choice. To ensure continuous professional development, a Teacher 

Professional and Support Division have been set up by the Ministry of Education which will 

also address the issues related to teacher morale, incentives, teacher workloads, etc.  

In the case of India, Teacher management largely covers the aspects of teacher recruitment, 

pre-service and in-service programmes, accountability of teachers, teacher performance 

and practices as well as teacher transfers. Educational administration plays a significant 

role in this domain.  

The Philippines has developed a ‘Success Competency Framework for Southeast Asian 

School Heads’ under which they developed a list of qualities and competencies that are 

vital for a high performing school head in the region. The purpose is to ensure effective 

administration and management of schools wherein school heads are positioned centrally. 

Also, schools in Southeast Asia are undergoing significant changes to keep pace with 

changing demands of the job market, skills, rapid technological advancement, and 
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increasing interdependency of communities in the region which need a good leadership at 

the school level. The framework stands on five core competencies, namely, strategic 

thinking and innovation, managerial leadership, instructional leadership, personal 

excellence, and stakeholder engagement. 

In contrast to the above developing country contexts, Australia, a country that has provided 

a lot of autonomy at the school level, nature and structure of educational administration 

differs significantly including teacher recruitment, appraisal and professional development. 

The current challenge faced by the country is of attracting young, competent and talented 

professionals who engage with the education sector out of a choice for teaching as a 

profession. The quality of education has suffered greatly due to high number of teacher 

drop outs within five years of joining. The federal and state policies were also reflected 

upon to discuss how they facilitate delivery of education in the country.  

Theme 3: Inspection, Supervision and Monitoring: Emerging Role of Leadership 

Three country experiences namely, Sri Lanka, Malaysia and India emphasized the 

contribution of educational and/or school leadership as central to effective educational 

administration and management.  

Sri Lanka has introduced various leadership programmes for educational functionaries that 

are linked to career progression. The leadership role of educational administration at the 

national level in implementing policies and programmes of school education, inspection, 

supervision and monitoring are mainly implemented by government agencies, National 

Institute of Education, and National Evaluation and Testing Centre to track the progress of 

implementation.   

In Malaysia, personal leadership, professional leadership and organizational leadership of 

principals is seen as contributing to the overall improvement of educational administration 

that provides rigor for supervision, monitoring, and optimization of resources using 

innovations.  
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The States of Uttar Pradesh, Kerala and Karnataka in India discussed that the role of 

inspection, supervision and monitoring are considered as major planks for improving 

quality of education and school standards. Educational functionaries at cluster, block, 

district and state levels undertake supervision and monitoring in most of the states. In 

Uttar Pradesh, the Zilla Basic Shiksha Adhikari is responsible; supervision and inspection 

are replaced by the Academic Support System in Karnataka through bodies like the BRCs 

and CRCs, and, Internal Support Mission (ISM) in the case of Kerala.  

 
Chairpersons’ observations for the technical sessions:  

Under Theme-I, Prof. Ramachandran chaired the first session on educational 

administration and management  briefly touched upon the nature and role of educational 

administration and management in different country contexts referring to how diverse 

geographical, social, demographic, economic and cultural contexts influence in the 

formation of the unique features of different educational systems,  their practices and 

innovations in it. Following the presentations by Maldives and Bangladesh, the chair 

concluded by comparing the two country practices, and, highlighted innovations such as 

creation of a Quality Assurance Department in Maldives, 300 floating schools using boats- 

an innovative approach of Bangladesh giving high regard to education.   

Continuing the theme in the second session, the chair Prof. N.V. Varghese, referred to 

educational reforms across different countries beginning from 1990s in India, the peculiar 

phenomenon of cumulative learning deficit among students as they progress from class 3 

or 4 to class 7 or 8 observed in Asian region; various efforts to decentralize the school 

educational administration from state control mechanism down to the districts and school 

clusters that provides ample autonomy for administration of the system under various 

constitutional amendments, acts and policies in different country contexts. 

Further, Prof. S.M.I.A. Zaidi observed that planning at the district and sub-district levels 

have helped in addressing the problems and issues of the schools than at the state level. 

Execution of planning refers to the domain of educational administration and management.  
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During the presentations of Theme-II, Prof. A. K. Singh and Prof. Pranati Panda referred to 

teacher management in school education- the policies, practices and innovations on the 

various aspects of teacher professionals setting the forum for the country experiences. 

They highlighted the importance of evaluation tools and the diverse challenges that are 

often contextual and varied between developed and developing countries like Australia, UK 

and the South Asian region.  

Under Theme-III, Prof. Nazma Aktar commented that inspection, supervision and 

monitoring can be a daunting task in larger education systems due to the challenge in 

terms of coverage and reach especially in states like Uttar Pradesh in India. However, it can 

become an effective tool in a comparatively smaller system such as in Kerala.  

Questions and Discussions on the Presentations 

The enriching experiences of the participant countries and Indian states encouraged vivid 

discussions amongst the participants and guests. Each paper raised several valid and 

emerging issues and challenges in the field of Educational Administration and 

Management. Presentations from Korea, Bhutan, Sri Lanka, Maldives, Bangladesh, 

Cambodia, Philippines, Australia, India provided thought provoking insights across all the 

themes of the workshop.  

For example, whether there is a policy for offering promotional benefit to those who had 

completed a course from Centre for Educational Leadership Development, Sri Lanka? The 

presenter informed that in Sri Lanka there is great demand towards legalizing these 

courses. In Sri Lanka, the government is taking an initiative towards legalizing the courses 

offered by the Centre for Education Leadership Development, Sri Lanka so that certain 

marks are given for promotion. Regarding the evaluation based on educational standards 

and indicators, which is the most powerful factor for evaluation of a school in Sri Lanka? 

The presenter stated that the government of Sri Lanka has stated that the closest school is 

the best school. 



ANTRIEP Regional Workshop on  
“Educational Administration and Management: Existing Practices and Innovations” 

 
 

 

21 
Programme Report (19th – 21st April, 2016) 
 

As in case of India, why there were so many litigation cases in India? The participants were 

informed that there are education codes, acts and rules regarding school activities, 

curriculum, etc. When any problems arise for teachers such as their attendance, their 

grievance are not redressed at school or district level and hence the reason for a lot of 

litigation.   

Group work  

An engaging group work session was scheduled wherein the participants were grouped 

under three themes namely decentralization in educational administration and 

management, school evaluation and reforms in educational administration. Under each 

theme the group discussions were based on the issues and challenges, country practices, 

procedures, innovations, use of ICT, etc. in their country contexts, which was followed by 

presentations and reflections by each group. 

Research Proposal for International Collaboration  

Ms. Dominique Altner, Senior Programme Specialist, IIEP (Paris) discussed about a 

collaborative research project between NUEPA (India), KEDI (Korea) and Malaysia with 

IIEP (Paris). She shared the details of the project through a presentation titled, 

“Strengthening Ministry of Education Leadership in the Implementation of Education 

Policy and Reforms.” Ms. Dominique encouraged the participant countries to engage in 

such collaborations for improving the education scenario in the Asia Pacific region. The 

participant member institutions of ANTRIEP suggested that they would keenly be part of 

the research project as it shall enable them in improved planning in the education sector in 

the light of the changes that have been witnessed due to demographic transition over the 

years.  

Concluding Session  

In the concluding session Prof. K. Sujatha summarized the three-day workshop. Ms. 

Dominique Altner also made her brief observations about the workshop and referred to the 

history of NUEPA’s association with IIEP, Paris. She observed that regional seminars such 
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as ANTRIEP are highly useful as it brings the neighboring countries to a common platform 

enabling discussion and exchange of ideas for improving the education systems and quality 

of education in the region. 

Participants from all countries made their observations. They shared that discussing the 

best practices and innovations by the various countries and their varied experiences helps 

in learning lessons for addressing similar challenges in their own respective countries. The 

opportunity for interaction and deliberation amongst the participants during the sessions, 

making new friends from different countries, and, most importantly networking with 

others were highly appreciated by all.  

Some key highlights from each country’s education system as noted by the participants 

included South Korea’s simulation as thought provoking, floating schools on boats in 

Bangladesh, Cambodia’s rise from the very base as a Phoenix, Bhutan’s Happiness Index in 

the school’s curriculum, Success Competency Framework of Philippines, and discussion on 

school evaluation. They observed that the challenges to educational administration and 

management are universal and common across the countries.  

Prof. R. Govinda, Former Vice Chancellor, NUEPA observed that ANTRIEP has come a long 

way in its journey over the past 21 years, beginning from 1993. Referring to the current 

discourse in Indian education, he observed that any theme discussed and deliberated arises 

from the fact that there is a discontent in all education systems rooted in the quality of 

education delivered, and therefore most evidently the central focus for educational reform 

measures has been on improving quality. Hence, on the question of why educational 

administration, he comments that the answer lies in providing equitable quality of 

education for all.  The tension points in different education systems in the Asian region are 

centralization versus decentralization, setting up of national standards of performance for 

schools, teacher performance, student testing, ICT in education and the silo between 

educational administration and public financing for education when the two have to come 

together. In addition, significant rise of private schools and increasing enrollment of 

children in private schools is a striking phenomenon in Asia. Dealing with this is a real 
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challenge. The questions that remain unanswered are, can we really neglect private 

education in Asia? Have we intellectually engaged deeply in this area? Are we giving 

enough attention to school education? What is required at the heart of all these issues is the 

pedagogical reforms that changes the mind sets  which gets shaped in the classrooms.  

The regional workshop was concluded with  formal vote of thanks to all the ANTRIEP 

member institutions and resource persons. 
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Improving the quality of teaching and learning in schools:  Best practice insights 
from Australia and around the world 

 
 Sarah Richardson  

ACER, Australia 

 

Taking a holistic approach to teacher quality, the paper highlights a number of areas, from 

teacher training, to professional registration, to the professional development of teachers 

and to ways to reward advanced teaching expertise.  The paper discusses the challenges 

faced in attracting young people to a career in education and the range of approaches that 

have been attempted to overcome these. The impact of federal and state policies on 

educational delivery and how these facilitate, and present challenges, to quality 

improvements are discussed in detail.   The paper also discusses suggested improvements 

such as the introduction of minimum standards for registration of teachers, and the 

reasons why these are resisted. 

******** 

 

Teacher Management in School Education in Bhutan– Processes, Practices and 
Innovations  

Rinchen Samdrup 
Ministry of Education, Bhutan 

 

Until the 1950s, education in Bhutan was mainly monastic education. The modern form of 

education was introduced in 1961 corresponding to the embarkation of modern 

development in 1961 to address the basic educational needs, and to develop human 

resources required for the socio-economic development of the country. 

The education structure in Bhutan comprises of 11 years of free schooling starting from 

Pre-primary to grade X, and two years of higher secondary education which is accessible to 

all on the basis of merit.  
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The responsibility for the administration of education in Bhutan is shared amongst the 

Ministry of Education (MoE), Royal Education Council (REC), Ministry of Labour and 

Human Resources (MoLHR), Royal University of Bhutan (RUB), local governments. MoE is 

responsible for policy planning and administration of school education (Primary up to class 

XII) and Non Formal and Continuing Education. 

Bhutan‘s success in primary-level education is reflected in the increasing numbers of 

students who are progressing onto secondary and post-secondary levels. As of 2015, the 

adjusted net enrolment rate for primary education has reached 98.8% indicating that the 

country is very close towards achieving universal primary education.  

While Bhutan has made good progress in enrolling children in schools, the Government has 

also come under tremendous pressure to improve the relevance and quality of education to 

those already enrolled as various studies have indicated the need to enhance overall 

learning outcomes of the students. In view of this, Bhutan has initiated number of school 

reform programmes in the 11th Five Year Plan such as school autonomy, school leaderships, 

professional development, infrastructural development, Education ICT Master Plan, 

Teacher HR Policy among others.  

Most studies have pointed out that low teacher’s morale, inadequate incentives, and lack of 

career progression, and heavy teaching loads were some of the issues affecting the 

performance of the teachers. To address this, the Ministry of Education has developed 

Teacher Human Resource Policy in 2014 with the main objective to attract and retain the 

best and the brightest into teaching profession, see teaching profession as a career of 

choice, create enabling environment to enhance the morale and motivation of teachers; and 

promote and strengthen fair and transparent human resource management.  

The policy aims to achieve these goals through creation of career tracks, improvement in 

recruitment procedure, efficient deployment system, continuous professional 

development, and effective performance management system.  
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In-service Training (INSET) Master Plan and a Road Map for Teacher Resource Centers 

have also been developed and being implemented mainly to enhance the professional 

development of the teachers. Similarly, new divisions within the Ministry called Teacher 

Professional and Support Division has also been created to ensure continuous professional 

development needs of the teachers.  

Further, the National Order of Merit was introduced by His Majesty the King to honor those 

high performing teachers during the national day every year. Recently, the Ministry has 

also formed a Task Force to review the workloads of the teachers and come up with 

recommendation on the ideal hours of teaching per week per teacher.  Similarly, the 

Ministry has also developed teacher recruitment plan to ensure sound deployment and 

address teacher shortages. 

Given that teachers are the key element in ensuring the quality of education, this paper 

reviews the issues in teaching profession in Bhutan and reforms undertaken to improve the 

overall quality of teachers and teacher management system. 

******** 

 

Administration and Management of Primary Education in Bangladesh: Current 

Practices and Recent Innovations 

 
Samir Ranjan Nath 
BRAC, Bangladesh 

 

This paper aims to explore primary educational administration and management in 

Bangladesh which includes current practices and recent innovations. Data for this paper 

was gathered mainly from secondary sources; such as, official documents, reports and 

studies. In addition, two officials were also interviewed. The findings reveal that the 

administration of primary education in Bangladesh has many layers starting from sub-

district to the ministry. The Directorate of Primary Education (DPE) is the key institution 
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under the ministry which is mainly responsible for implementation of primary education 

throughout the country. There are other government organizations to support DPE at the 

central level. Although various layers exist but major decisions come from the central 

office. Lower level offices are supposed to follow the directives of central office. Teachers’ 

recruitment, posting, promotion and transfer, students’ assessment at the end of primary 

education, establishment of new schools all are managed from the central office of DPE. 

Sub-district level education officials are supposed to provide supervision at school level 

which is often not done properly due to lack of adequate human resources. School level 

managing committees have some responsibilities to do; which however, without are any 

authority. Which is therefore not much effective. Use of ICT in school governance is almost 

absent. A centralized administrative system is followed for long and therefore 

empowerment of teachers and local level administrators are not happening. This might 

create some obstacles in assuring quality of education.  

 

******** 

 

Educational Administration and Management of Bangladesh: Existing Practices and 

Innovations 

A F M Shafiqur Rahman 
NAEM, Bangladesh 

The country paper aims to show the existing structure, organizing educational 

management, educational planning, supervision and Inspection etc. of Bangladesh from 

national to grass root level. In Bangladesh, the whole present education system is divided 

mainly into three levels which are-Primary (from grade I to grade 5), Secondary (grade 6 to 

12) and then higher education. Although present Education Policy 2010 has brought some 

changes of these three levels which are being implemented gradually. Among the three 

levels, secondary education system has been discussed deeply using available secondary 

data, personal observation and experience. It is found that present  secondary level starts 
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from grade six to twelve grade(class) which are subdivided into three : lower secondary 

(grade six to grade eight),secondary(grade nine to ten) and higher secondary(grade eleven 

to twelve). But this system has been changed according to education policy 2010 where 

lower secondary sub level is going to include with primary level which will be from pre-

primary to grade eight. Thus, secondary education will consist of grade nine to twelve 

grade. The Education Policy 2010 is being implemented slowly due to financial constraint. 

The challenges of secondary level education have been traced out. The recommendations 

and suggestions (like use of ICT, e-governance, supervision, accountability etc.) are given 

for overcoming the challenges with a view to achieve quality education.  

 

******** 

 

Structure Role and Functions of Bangladesh Educational Administration: Status, 

Issues and Challenges 

Tapon Kumar Das 
CAMPE, Bangladesh 

 

About 150 million populations live in the 147570 Square kilometer of Bangladesh. Among 

them, 70% people live in cities and 98% people speak in Bangla. Over the last 2 decades 

economy growth of Bangladesh recorded around 6% despite of global economic turmoil, 

natural calamities and has made significant progress in access to education especially in 

primary and secondary education, reduction of dropout per capita  income life expectancy 

rate, per capita food intake  etc.  Though Government of Bangladesh is responsible to 

provide unified education to all but presently about 10 types of education especially in 

primary education is given. It deals about 30 million children’s through 100,000 primary 

level institutions. Along with government initiatives, NGOs are working with non-formal 

primary education. As a result, gross enrollment rates, completion rates have increased and 

made progress in improving access to schooling in marginalized areas. The government of 

Bangladesh annually spends around 2% of its GDP in Education.  
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To meet the constitutional obligation as well as a signatory of different regional and 

International charter related to education, Government of Bangladesh has formulated 

number of policies, strategies and action since 1990.  

Education System of Bangladesh: 

There are three major stages of education e.g. Primary, Secondary and Higher Secondary 

Education in Bangladesh. Duration of primary education is for 5 years, secondary education 

is for 7 years and higher education in for 5 years.  

Education System in Bangladesh is being managed and administered by two Ministries: 

Ministry of Education (MoE) and Ministry of Primary and Mass Education Division in 

association with the attached Departments and Directorates as well as a number of 

autonomous bodies. 

 

Assessment System 

There are four public examination e.g. Primary School Certificate Examination (on the 

completion of Class V), Junior School Certificate Examination (on completion of class VIII), 

Secondary School Certificate (on completion of grade-10 ) and Higher Secondary 

Certificate( on completion of Grade-12). In Madrasha education SSC is known as Dakhil and 

HSC known as Alim examination. At the tertiary level, student evaluation is held through 

public examinations under the aegis of the concerned universities.  

 

Teachers Training 

There are 54 Government Primary Teachers Training Institutes (PTIs) and 11 private 

Teacher Training Colleges (TTC) offering 1-year Bachelor of Education (B.Ed.) courses. 

Higher Secondary Teachers Training Institutes (HSTTIs) conduct in-service training for 

both the secondary school and college teachers. For the technical-vocational stream, there 

are Vocational Teacher Training Institutes (VTTIs) offering 1-year courses for the teachers 

of VTIs and Technical Teachers' Training College (TTTC) also provide training courses for 

the teachers of Polytechnic Institutes. 



ANTRIEP Regional Workshop on  
“Educational Administration and Management: Existing Practices and Innovations” 

 
 

 

33 
Programme Report (19th – 21st April, 2016) 
 

Governance:  

Directorate of Primary Education (DPE)  and Directorate of secondary and Higher 

Education is responsible for overall implementation of policies, plan and program as well 

as for supervision, inspection and monitoring of primary, secondary and higher secondary 

educational institutions. In additional to that, each educational institution has School 

Management Committee/Managing Committee/Governing Body constituted by local 

influential person. This body is responsible for school management and development and 

Head Master/ Principal is responsible for academic development.   

 

Existing Practice and Innovations: 

To accelerate the access and ensuring quality through promoting accountability the 

Directorate of Primary Education (DPE) has been implementing PEDP3 program 

supported by development partners.  

 

The Government of Bangladesh has been providing stipends to students from poor families 

at primary level for both boys and girls at the primary level and for girls only in rural areas 

at the secondary level under the social safety net program. This includes distributing free 

textbooks to the students, introducing PPE, observing National Primary Education Week, 

organizing Inter-School Sports and Cultural Competition etc.  

Although Bangladesh has made a significant progress in enhancing access and equity, there 

are some other challenges inadequate opportunity to access to higher education; lack of 

quality teachers; quality of education inadequate budget allocation etc.  

To address the challenges as well as to achieve middle income country, Bangladesh has to 

go further.   

This paper describes a diversified basic education system in Bangladesh along with its 

planning and management. It also focuses on the actions taken by the government to 

address the issues related access to education and its achievements, challenges with 

recommendations 

******** 
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Educational Administration and Management in Cambodia: Existing Practices and 

Innovations 

Sieng Sovanna & Neau Vira 
NIE, Cambodia 

 

The Cambodia’s Ministry of Education, Youth and Sport (MoEYS) introduced eight 

prioritized points in the intensive reform of the educational sector in 2013. By observing 

and seeing its significant progress over the oneyear period of implementation, the MoEYS, 

once again, has extended its reform program from eight to fifteen points. This intensive 

reform is based upon the five pillars which has been officially set by the MoEYS, namely (1) 

Teachers, (2) Curriculum, (3) Inspection, (4) Assessment and Evaluation, and (5) Higher 

Education. This qualitativebased study, the results of which were mainly taken from 

secondary data collection, examines the existing practices and innovations that the MoEYS 

has put more emphasis on in all the processes of its reform within the contemporary 

domain of education. This study firstly highlights the existing practices and innovations of 

the proposed eight prioritized points prior to the further discussion of the extended fifteen 

points. This study concludes some suggestions and recommendations that could be helpful 

to the MoEYS in its effort to successfully achieve its rigorous reform. 

******** 

 

Research on System Reform and Institutional Innovation of Education Supervision in 

Shanghai 

Xiaoli Du  
SAES, China 

 

The main purpose of this study is to understand the current situation of the educational 

supervision system and institutions in Shanghai. This study summarizes the achievements 

of the education supervision in Shanghai, it also points out the problems and the factors in 

Shanghai’s educational supervision from different angles, such as the executing agency of 
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educational supervision, the laws and regulations, the functions and the staffs, etc. Then, 

we use the theories of supervision and the domestic and international practices to solve the 

problems above. And we will give some policy recommendations on these problems, such 

as establishing a relatively independent supervision system, perfecting the integrative 

function of supervision and inspection, fostering professional and excellent staffs, 

improving the supervision skills, etc. 

******** 

 

Inspection, Supervision And Monitoring: 

Policies, Practices and Innovations in Uttar Pradesh 

 

Amit Khanna & Prabhat Kumar Mishra 
SIEMAT, Allahabad, India 

 
Inspection, supervision and monitoring are considered to be the major planks of any 

strategy to improve the quality and standards of school education. Concepts and 

interventions aimed for the purpose of establishement of an effective educational system 

requires both the academic support by the way of continues research for innovative 

invervention and cooperative effort by all stake holders be it administrative or the citizens 

of society at large. There is the need to introduce new system in our school as major step in 

the reform of school education.  

In Uttar Pradesh at the primary and Junior High School level it is the Zila Basic Shiksha 

Adhikari who is responsible for over all inspection, supervision and monitoring at the 

district level whereas at the regional level the work is supervised by the officer in the rank 

of Assistant Director (Basic Education). For the monitoring of educational activities at the 

high school and intermediate level it is the District Inspector of School who has been 

entrusted the change whereas the Regional Joint Director superwise and monitor all 

educational activities.     
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At the primary and junior high school education of the state it is the Block Education Officer 

who is resposible for the coordination of educational activities at the block level. At the 

grass root level Education Officer perform the task by the method opt for the purpose 

according to the demand and head by the way of either 

planned/casual/administrative/single or team inspection, supervision or monitoring.  

The above mentioned concepts for the estabilishment of quality education requires a well 

defined structured interventions and tools to place the school at the position from where 

comparasion could be made against qualified parameters. The state of Uttar Pradesh has 

introduced tools of gradation and an accurately developed a profarma for inspection, 

supervision and monitoring of the school so that adminstrative officers may perform the 

task in a systematic manner.  

The present paper discusses the Inspection, Supervision and Monitoring-Policies, Practices 

and Innovations in Uttar Pradesh. It also provides an overview for head of the institutions 

in the context of quality education in the state.      

  

******** 

 

Administration of School Education in India—Structures and Functions 

 

Prof. K. Sujatha 
Dr. R. S. Tyagi 

NUEPA, New Delhi, India 
 

The present paper based on findings of Third All India Survey of Educational 

Administration highlights the structure and functions of administration of school education 

at national and state levels. Education, being in the Concurrent List of the Constitution, is 

the joint responsibility of Centre and States. The paper discusses that priority and focus has 

been given by the national and state governments to the programmes of school education 

at national and state level. While the Centre has a Department of School Education and 

Literacy under the Ministry of Human Resources Development, Government of India, major 
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states have also bifurcated their education departments into school education and higher 

education. Structure and functions of administration of school education at secretariat, 

directorates and at field level including regional, district and block levels have been 

discussed in detail. While at secretariat level education secretaries are almost in all the 

states belong to the Indian Administrative Services, at directorate level, directors of 

education in the states belong to the Indian Administrative Service, State Service Cadre and 

also they are appointed on the basis of promotions from the subordinate officers. 

The paper investigates the linkages of regular education department with development 

programmes like SSA and RMSA at secretariat, directorate and at district levels and the role 

of local bodies in school education at district levels. It also discusses briefly the teacher 

management—recruitment, promotion and transfer of teachers in various states. Major 

highlights discussed in the paper indicate how changes have taken place in the 

administration of school education during last two decades. The administration of school 

education has been transformed from maintenance based to development programme 

oriented.  In many states several reforms have taken place in structures, processes and 

procedures particularly in respect of levels of administration, teacher management, 

professional development and school evaluation. In several states, ministry of education for 

different levels has been created for elementary, secondary and higher education. There 

has been intensive use of e-governance and information technology in educational 

administration in the states. The paper also shows the best practices of educational 

administration in various states. Finally the paper also presents the major issues in 

educational administration which are emerging from different states. 

 

******** 
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Elementary Education in Karnataka:  Structure, Strategies and Challenges 

 

V. B. Annigeri & A. R. Kulkarni 
CMDR, Karnataka, India 

 

This paper presents the changes in structures and strategies in the management of 

elementary education in Karnataka over the period of time for achieving education for all. 

The challenges in elementary education and recent programmes and innovative actions to 

meet the challenges have been presented. The paper finds that the state has achieved 

commendable task of universalizing primary education by providing access to schooling for 

more than 99 per cent children. It has almost resolved the issues of access to schools and 

enrolment mainly with the initiatives of Sarva Shiksha Abhiyana Mission which was 

implemented in the state since 2001-02. The increase in the number of private schools has 

also significantly contributed for achieving education for all. DISE data indicate that there 

has been many fold increase in the private schools in recent years. These are mainly 

English medium schools located in urban and semi-urban areas providing education mainly 

to middle and rich class of people.  The RTE act has been implemented in the year 2012-13, 

stipulates that private schools reserve 25 per cent of seats at the entry level for children 

belonging to ‘disadvantaged groups’ and ‘weaker sections’. Though the state has achieved 

universal coverage, there are number of challenges that still need to be achieved. Providing 

quality education is one of a major challenge. There are regional imbalances, gender 

disparities, educational backwardness among the weaker sections, etc.  Recently, in an 

effort to provide quality education, the state government has taken the help of NGO like 

Azim Premji Foundation and Akshara Foundation. Such management issues relating to 

elementary education in the state of Karnataka in India form the core discussion of the 

paper.  

 

******* 
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Teacher Management in School Education – Policies, practices and innovations in 
Teacher Recruitment and Accountability 

 

 Ratnamala Arya 
NCERT, Bhopal, India 

 
Education plays a significant role in the development of every country and its economy. In 

this view, Indian teachers as class-room managers have a critical role in monitoring and 

fostering the development of education in the country. Thus policies, practices and 

innovations pertaining to managing teachers in school education become a crucial and 

major task for the administrators and policy makers of the country. Different aspects 

related to the profession should be carefully addressed, planned and implemented for 

smooth functioning of the education system.  The demand for quality teachers in the 

country is high and administrators need to adopt innovative practices to locate and attract 

competent teachers for requisite services. Teachers are needed to be properly trained and 

equipped in the pre and in-service teacher training programmes for effective 

implementation of new strategies adopted. The realisation of accountability towards the 

profession and country remains a major concern of teacher management as it should be 

reflected in the performances and practices of the teachers. Recruitment should be 

considered the most essential phase of the teacher management in school education. After 

recruitment, equitable teacher deployment also impacts educational quality. Remote, rural 

locations with limited amenities are difficult to provide staff across the country. This often 

leaves these areas with young and less experienced teachers, whereas senior teachers 

transfer out to more desirable locations. Transfer and deployment policies should address 

these concerns and problems on priority basis. The educational planners also need to 

provide opportunities emphasizing a professional development of teachers. The paper 

addresses the need of effective and efficient teacher management in school education and 

role of innovative practices in drafting policies and implementing practices for a 

comprehensive outcome.  

******** 
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Establishing a National Standard of Teacher Competences: A Strategy of Assuring 

Equitable Quality Education 

 

Bambang Indriyanto 
Centre for Policy Research, Indonesia 

 

In the early of 2000,  the government of Indonesia shifted its political system toward more 

democratic system. This shift then had a significant impact on how public sectors are 

managed including education sector.  The argumentation has been that decentralized is 

more democratic than centralized system.  In response to that, the decentralization in 

education sector is further elaborate to include two levels consisting of district and school 

levels. The decentralization at school level is developed through school based management 

scenario. With this scenario school principals are given discretion to set its target to 

achieve given certain period of time, while teachers are given discretion to decide what 

teaching methods and class management they are going to use based on given curriculum. 

Despite the fact that the decentralization has been implemented for more than one decade, 

up until know, there is still problem of reconciliation between central government and 

district government as far as quality educational provision is concerned. Although 

discretions have been granted to district governments, central government is still 

responsible to allocate educational budget to district government and set education 

standards. Likewise, district governments are also required to allocate budgets to support 

their educational programs. In addition, they also have the authority to recruit and deploy 

teachers.  

It is ironic, however, even the central government makes budgetary support to district 

government, it has no authority to hold district government accountable. On the contrary 

the district governments manage the programs according their will and in many cases they 

may reallocate the budget from the central government. Besides, they also have the 

authority to recruit and deploy teachers. These in turn result in ineffective target, since 

both teacher recruitment and deployment are based on political preferences of the head of 

district governments.  
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As the law of education stipulates, the district government shall comply with national 

standards of education set by the central government. The standards consist of seven 

components i.e. teacher and education personnel; facilities and equipment; management; 

education finance; content; process; evaluation; and graduate competencies.  

Given these eight components of national education standard, this report will focus on 

teacher competence as part of national standard of education. It has been palpable that 

teachers play a pivotal role in assuring the equitable quality of education. In fact some may 

even argue that despite the availability of education facilities are still insufficient, but as 

long as teacher who teaches having adequate teaching competence, good quality of 

teaching learning process can be conducted. But argument proposed in this report indeed 

considers the importance of teacher competence, but without disregarding the 

contribution of other component of national standard of education. 

Given that the objective, this paper will consist of three parts. The first presents the 

administrative context of education system in Indonesia. This part is intended to give some 

context of teacher management. The second presents general concept of education quality 

and identify relative contribution of teacher competence compared to other factors, 

especially those which are components of national standard of education. The third part 

will explore more deeply the concept of teacher competence. In so doing this paper will 

specially refer to the law of teachers. In this law has specified that the teacher competence 

include three aspects. They are social and personal, pedagogy, and professional aspects. 

 

******** 
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Teacher’s Certification”A Best Practice of Managing Teacher’s Career As A 

Professional Teacher 

Idris HM Noor 
MOEC, Indonesia 

 

Strengthening human resource development (HRD) is the priority of the government of 

Indonesia in order to face the free competition in a progressively free labour market which 

expands the opportunities for employers and employees amongs ASEAN countries. In line 

with that, Indonesia puts the education sector as a way of sharpening the professional, 

managerial, and skills of HRD, while English plays a key role as the international and 

regional language of business.  

To respond the government policy, the Ministry of Education and Culture (MOEC) set up 

the mission with strategic plan for 2010-2019 to improve the quality of education through 

empowering teachers to keep their roles educate and teach children to be strong and 

competitive graduates as well as workers among ASEAN countries. This mission is 

accelerated through an implementation of a best practice of managing teacher’s carrier 

as a professional teacher called ‘teacher’s certification” which means that a teacher from 

preprimary school until senior and vocational school should have at least the S1 or 

Diploma IV as a standard of professional teacher. Besides, there are some conditions the 

teacher should fulfill as a professional teacher such as a number of teaching hours, research 

product, frequency of teachers’ present in school, and others. 

This innovation is based on the Law 20 of 2003 on the national education system, which 

defines a number of key areas, including the function and purpose of education; the rights 

and obligations of citizens, parents, communities, and government; national education 

standards, curriculum, education personnel and their roles and responsibilities; and 

finance, management, evaluation, accreditation and certification. Next, is the Law 14 of 

2005 about teachers and lecturers, government regulation 19 of 2005 on National 

Education Standards, which defines the national standard in the following eight areas: 
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content, process, graduate competency, teacher standards, school facilities, education 

management, funding and assessment.  

MOEC also states the regulation 74 of 2008 about a compulsory for teacher to have a 

qualification of certificate of bachelor’s degree or a four-year diploma (S1 or Diploma IV). 

Teacher should have an education certificate as a professional teacher, and the regulation 

of MOEC 16 of 2007 about standard academic qualification and teacher’s competence. 

The implication of the innovation, MOEC set up a policy to improve teachers’ quality by 

means of enhancing his/her competence and skill. This policy is taken due to the regard 

that a teacher plays important roles in bringing students be high performance in learning. 

In the same time Indonesia government also increases his/her salary or income through 

giving a monthly additional income for certified professional teacher which is equal to 

his/her monthly salary.  

This innovation seems to be efficient and effective to motivate teacher, however there is 

still problem for them to increase teacher’s knowledge as well managing school 

particularly the unreached school teachers in some remote areas to get the S1 or Diploma 

IV as a standard of professional teacher. Therefore, MOEC works collaboratively with local 

government and local authority as well as other institutions to train school principal in 

managing school and the teacher in enhancing his/her competence and skill of teaching 

process.  

******** 

Educational Administration in Korea: Existing Practices and Innovations 
 

Sung Jae Park 
KEDI, Korea 

 

The administrative power of Korea consists of three levels including the central 

government, regional local and basic local governments. For general administrations, the 

regional and basic local governments are autonomous bodies. In case of educational 

administration, however, the regional one is an autonomous body while the basic local one 

is a lower organization of the regional one of which authority over human resources 
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belongs to the regional one.  

Jurisdictions for education administrations of primary secondary education and higher 

education differ from each other. The central government sets basic plans for jurisdictions 

on management and education of primary secondary school while regional local 

governments (education offices of the metropolitan cities) execute the plan. The regional 

local governments make details of the plan and entrust execution of the plan to the basic 

local governments (education support authority of the Shi (city), Goon (smaller one than 

city) and Gu (lower organization of metropolitan city)). In contrast, jurisdiction of higher 

education belongs to the central government (Ministry of Education). Different from 

management and administration of primary and secondary education, higher education is 

autonomously managed and administered. However, negative approach is implemented in 

which the government administers education only in case of violation of national policy 

and illegality.  

Management and administration of primary and secondary school are executed through 

supervision and school evaluation. The supervision, however, has not been very efficient 

therefore been reformed as consulting supervision. For school evaluation, the schools are 

divided into external evaluation group (8 Shis (metropolitan cities) and Dos (metropolitan 

areas)) and self-evaluation group (9 Shis and Dos). The regional local government supports 

school consulting service for the schools with poor results from school evaluation. In case 

of higher education, nearly 400 universities receive evaluation from professional education 

organization (KEDI) every three years. The minister of education reduces quota of the ones 

with poor evaluation results by 10~15% and require strategy measures to the higher 

education foundations (juristic persons). Further, the facility limits participation of the 

government in financial support for the universities. 

As shown, management of school and educational quality are implemented through two 

policy tools including evaluation and consulting. That is to say, a feature of education in 

Korea is that consulting through external education experts is utilized for schools to find 

and improve their problems by themselves. 

******** 
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Leadership: Existing Practices, Monitoring, Supervision and Innovation in School 

Marzita binti Abu Bakar  
IAB, Malaysia 

 

This paper focused on background and structure of Malaysia Education System. 

Professional principals need to be creative and innovative in education management. 

There are three dimensions of leadership discussed: personal leadership, professional 

leadership and organizational leadership. Besides that, a principal had to be concerned 

about capacity building, nurturing high culture and expected results as the main strategy to 

strengthen the Education Leadership Management (ELM). At the operational level, 

Organization Development Model was introduced to explain the monitoring and 

supervision process to achieve innovation in management. Furthermore, two case studies 

regarding innovation practices shows that school leader was able to use the available 

resources with creative thinking to overcome problems which arose  in his school. The 

efforts increased the involvement of teachers and students and it impacted the school 

environment, improved performance and reduced costs. 

******** 

Educational Administration and Management in Maldives 

 

 Ibrahim Asif Rasheed 
Ministry of Education, Maldives 

 

Maldives consists of 1192 islands depicting a garland in the midst of the Indian Ocean, 

grouped into ring-like atolls; 188 of these islands are currently inhabited by people, with a 

country population of 341,256. Over one-third of the population resides in the capital city 

of Male’. One of the densely populated land spaces in the world which is less than two 

square kilometers. Due to the geographical nature and structure of the country, as well as 

its population distribution, Maldives faces unique challenges in providing services to the 

community, including that of education.  
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The education system in Maldives is undergoing revolutionary changes in the recent years. 

Historically, Maldivian children would go to the Imaam’s house usually called ‘edhuruge’ 

where they would learn the national language ‘Dhivehi’ as well as Arabic. This semi-formal 

method of schooling was succeeded in 1945 by traditional schools named ‘maktab’ in the 

islands, which covered lower primary level education. In 1960, two English medium 

schools were established in the capital city of Male’, and in 1978, education was officially 

spread into outer atolls, by establishing two government schools in each atoll.  

There has been an increase in the amount of educational institutions in the atolls, the two 

atoll schools in each region predominantly run by government has ceased to have the 

status of the only government schools. IN 2005 government took over the community 

schools run by the public and established free education for all from grades to 1 to 7, which 

gradually extended up to grade 12. In spite of free education in all islands very often 

families sent their kids to the predominantly government established schools in the atoll 

for better quality education and for better facilities. Furthermore, many families decide to 

move to the capital city of Male’ and/or send their children to Male’ in order to attain the 

best quality of education. Such migratory trends for the pursuit of education make student 

tracking more difficult.  

 

Maldives has been trying out different models to manage education system and for its 

quality and delivery. The oldest system seen to be used until 2009 was cluster system to 

manage the school system in the outer atolls. In this method the Atoll Education Centre, 

this was established in 1978 as only government schools until 2005 leads the cluster. Since 

these schools were superior to other school in all aspects. In the areas of human resources, 

infra structure and other facilities they lead and assist other schools. The administration of 

school system saw a major change in 2009 when the government administration system 

changed by forming provincial administrations. The province system did not last long and 

it was proven to be a very expensive method too. While, the province system also proved to 

be an additional layer of administration in the system. The required policies was not laid 

out and the practice was little different.  
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In 2014 the school administration was changed to a zonal system. In this system the central 

ministry houses desks for 4 education zones of the country while, atoll coordinators were 

appointed from the field to assist school leaders and carry out administrative issues. The 

new system seems to have been working and a close monitoring and reporting has been 

established.  

The education sector has been developing new strategies to manage the system more 

effectively and efficiently though the existing practices. 

******** 

Teacher management and Professional development Initiatives in School sector 

Development Plan (2016/2023), Nepal 

Kabi Prasad Pokhrel 
 CERID, TU, Nepal 

 
Nepal is at a crossroads both at the global level with moving from millennium development 

goals (MDGs) agenda (2000-2015) to contextualizing and adopting the sustainable 

development goals (SDGs) agenda, and at the national level with rollout of the federal 

system. Regarding the changed context and evolving socio-political order under the new 

constitution provides a foundation for reforming educational administration and 

management system, school sector development plan (SSDP) was developed through an 

inclusive and participatory approach covering broader policy framework to contribute to 

the socio- economic development and to promote social harmony as the lifeblood of  

peaceful existence. 

 Ensuring quality and needs based teacher professional development and performance 

based and accountable teacher management is placed as the key component of SSDP. The 

lesion learned from the school sector reform plan (SSRP) is to improving the quality and 

efficiency of service delivery in school education needs to build the strong ownership of the 

programme among teachers and teacher’s professional organizations too. It is necessary to 
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transform teacher management and professional development structure to accommodate 

the upcoming decentralization of educational system under the  new federal system. 

 With regard to the inserted activities of teacher management and professional 

development in SSDP, this paper attempts to discuss the major initiatives of quality 

education through improved teacher (re) distribution and management, teacher 

recruitment, teacher deployment and redeployment, teacher management and professional 

development, teacher performance evaluation, and strengthen training and professional 

development institutions using content analysis method. 

******** 

Educational Administration and Management in Pakistan 
 

Dawood Shah 
AEPAM, Pakistan 

 

Since 1979, the education system of Pakistan consists of three tiers i.e. elementary, 

secondary and tertiary. The education system consists of 267,955 institutions, 44.435 

million students and 1.652 million teachers. One-third institutions are in private sector, 

which serve 39% students. According to 1973 Constitution, the development and 

coordination of national education policies and plans, curricula and standards were the key 

mandate of the Federal Ministry of Education. As a result of 18th Amendment, education has 

become exclusively provincial subject except in those areas which comes under the 

jurisdiction of federal government.  Under 18th Amendment, Article 25-A was added to the 

Constitution which declares “free and compulsory education” a fundamental right for all 

children aged 5 to 16. Subsequent to18th Amendment, provinces have major 

responsibilities for management and development of education in their areas. The 

government of Pakistan has been cognizant about the issues and problems of education 

since 1947 and it has a strong resolve to address these issues through various education 

policies. The federal and provincial governments have initiated various measures to 

enhance access to education, reduce the gender gap, improve the quality of education and 



ANTRIEP Regional Workshop on  
“Educational Administration and Management: Existing Practices and Innovations” 

 
 

 

49 
Programme Report (19th – 21st April, 2016) 
 

governance by abolition of school fee, provision of free text books, stipend for girls 

students, raising the minimum qualification for recruitment of elementary and secondary 

teachers, recruitment of teaches on merit, professional development of teachers, setting 

robust monitoring system, enrolment campaign and allocation of one fourth of provincial 

budget for education. Despite all these initiatives, the education system is still facing 

myriad challenges such as low access to education, gender disparity, high illiteracy rate, 

low quality of education, poor governance, high dropt rate, low budgetary provision in 

terms of GDP and low institutional capacity of the provinces to plan and implement 

educational reforms. 

 

******** 

Success Competency Framework of Southeast Asian School Heads 

 

Edith L. Pimentel  
Seameo Innotech, Philippines 

 

Education plays a key role in facilitating the process of building a regionally-integrated 

community in Southeast Asia (SEA). In fact, most of the SEA countries are undergoing 

educational reforms in order to keep pace with the changing demands and emerging 

skills requirements brought about by the rapid technological advances and increasingly 

interdependent communities in the Region.  These changes accentuate the need for 

school leaders and managers to continuously develop their abilities to adapt and improve 

to sustainably address the new challenges, and be successful amidst ever changing and 

more complex school environment.  

In response to these challenges and opportunities, SEAMEO INNOTECH1, in close 

collaboration with the Ministries of Education in the Region, developed a success 

                                                             
1SEAMEO INNOTECH, the Regional Center for Educational Innovation and Technology, is one of the 20 regional 
specialist institutions of the Southeast Asian Ministers of Education Organization (SEAMEO). It is dedicated to 
identifying common and unique education problems and needs of Southeast Asian countries and developing 
innovative and technology-based solutions to address these needs. The Center aids in educational development 
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competency framework for the Southeast Asian school heads. The framework adopted 

the appreciative inquiry approach capitalizing on the exemplary stories and experiences 

of the selected outstanding school leaders from various stakeholders, like parents, 

students, teachers, faculty members from teacher education institutions, MOE officials, 

and the school leaders themselves. The development process generated a list of the 

qualities and competencies that make a high performing school head in the region, and 

this was validated with the MOE Officials, Governing Board Members of SEAMEO 

INNOTECH, core specialist from the Center and selected school leaders from the 9 

SEAMEO member countries. 

Reflecting the contextual realities in the Region, this framework defines the success 

competencies of a high performing school head in Southeast Asia. The Competency 

Framework for Southeast Asian School Heads consists of five core competencies2: 

 

1. Strategic Thinking and Innovation is the ability to chart the strategic direction of 

the school, make informed decisions, and lead change and innovation. 

2. Managerial Leadership is the ability to manage school resources and systems, 

manage staff performance, and manage sustainable school programs and projects. 

3. Instructional Leadership is the ability to lead curriculum implementation and 

improvement, create a learner-centered environment, supervise and evaluate 

teachers’ performance, and deliver planned learning outcomes. 

4. Personal Excellence is the ability to manage personal effectiveness, act on 

challenges and possibilities, and pursue continuous professional development. 

5. Stakeholder Engagement is the ability to promote shared responsibility for school 

improvement, manage education alliances and networks, and sustain collaborative 

relationships with stakeholders. 

 

                                                                                                                                                                                                    
within and outside the region through its service areas: training and human resource development, research and 
development, knowledge management and special programs focusing on key areas of concern in the Southeast 
Asian education community. (Source: Capability Statement, SEAMEO INNOTECH, 2014) 
2Success Competencies of Southeast Asian School Heads, A Learning Guide, SEAMEO INNOTECH, 2015 
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The five core competencies consist of 16 general competencies, 42 enabling competencies, 

and 170 indicators. The indicators explain the observable behaviours expected of a high-

performing school head. All these are helpful in promoting common standards of 

performance among school heads across Southeast Asia. 

 

******** 

 

Structure, role and functions of Educational Administration at National 

provincial/state level: Status, reforms, and innovations in Sri Lanka 

       Ranjith Chandrasekara 
NIE, Sri Lanka 

 

A. Country Context 

Sri Lanka is a lower-middle income country with a per capita income of nearly 3,500 US$, 

and a population of around 20 million people. The country’s human development index is 

73 with a literacy rate 93% and life expectancy of 75 years. 

Sri Lanka has about 4 million school children, about 235,000 teachers and nearly 10,000 

schools. Policy makers are planning to accelerate economic growth and enable Sri Lanka to 

become a high-middle income country. 

 

B. Sector and institutional Context 

The Sri Lanka general education system has made considerable achievements during 

recent past. The primary education enrollment rate is 99%, and primary education rate is 

over 95%. Gender parity is high in the education system, with equal proportions of girls 

and boys participation in primary education and little higher number of girls than boys in 

secondary education. The learning outcomes in primary education in First Language 

(Sinhala and Tamil), mathematics and English have increased significantly. GCE (O/L) pass 

rate as at 2014 and GCE(A/L) pass rate  as at 2015 have reached 69.02% and 60.91% 

respectively. 
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C. Current status 

Despite the past progress the general education system faces number of future challenges: 

 The competencies required for knowledge based economy 

 Mastery level achievement of students at primary education(52% children are failing to 

achieve mastery of their first language, 47% Mathematics and 81% English – More over 

marked disparities in performance by province, location, school type, gender and medium 

of instruction. 

 Wide disparities in the current education system 

 Public expenditure on quality education 

 Education system needs to meet broad social goals 

 

D. Educational Administration 

Ministry of Education (MoE) headed by a cabinet minister is responsible for the subject of 

General Education. The line ministry is responsible and accountable for entire education 

delivery system under the Secretary of Education. 

The ministry is professionally supported by the National Institute of Education (NIE) set up 

by Parliament act and mandated to carry out teacher and curriculum development. It 

develops teachers in pre-service mode in 10 National Collages of Education (NCOE) located 

in various parts of the island. National Evaluation and Testing Services (Department of 

Examination) is responsible for carrying out Assessment and evaluation of students at 

three levels. Namely end of primary (as a selection test for popular schools and for 

stipend), secondary-GCE(OL) and senior secondary-GCE(AL)/university selection. 

As per the 13th amendment of constitution nine provinces of Sri Lanka vested with powers 

to handle certain affairs in the respective provinces. There are Provincial Secretaries and 

Directors of education in each province. They are governed both by the Line ministry and 

provincial Ministry of Educations at Provincial Councils (PCs). 
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National Education Commission (NEC) is the umbrella organization which formulate the 

policies for entire education of the country and directly coming under the president of the 

country. 

 

E. Reforms and Innovations 

The MoE, in consultation with NEC, PCs, the Ministry of finance and Planning(MFP),the 

Finance Commission(FC) and other education stake holders has developed the national 

Education Sector Development Framework and Programme(ESDFP) 2012-2016 to address 

the challenges facing the general education sector. 

The ESDFP emphasizes the importance of promoting a high quality general education 

system that is relevant for the national and global economic and social needs of the 

country. 

The overall ESDFP is organized under three themes: 

 Theme One: Promoting access to primary and secondary education. 

 Theme Two: Improving the quality of education. 

 Theme Three: Strengthening governance and delivery of education services. 

 

******** 
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Leadership Role of Educational Administration in  Implementation of Policies and 

Programmes of School Education in Sri Lanka 

Duminda Palihakkara 
NIE, Sri Lanka 

 

Considering the responsibilities of the national level administration and management of 

the education system, it can be divided into main four layers and they are national 

(Ministry of Education), Provincial (Provincial Ministries), Zonal (Zonal Education Offices) 

and Divisional (Divisional Education Offices). Sri Lanka has a devolved system of education 

administration.   The country is divided in to nine provincial councils in terms of the 13th 

constitutional amendment in 1987 and each Provincial Council is responsible for the 

administration of the schools located within its borders, except those designated National 

Schools, which are administered by the central Ministry of Education. Considering the 

human and other infrastructure facilities, the Sri Lankan school system has been 

established in main four difference types of schools. They are 1AB, 1C, Type 2 and Type 3 

schools 

The inspection, supervision and monitoring activities are undertaken mainly by the 

implementing government education agencies, such as the Ministry of Education, National 

Education Commission, Finance Commission, the Ministry of Finance & Planning, Provincial 

Councils, National Institute of Education (NIE) and National Evaluation and Testing Center 

(NETC-DOC) of the Examinations Department.   The main purpose is tracking progress of 

the implementation of the programme components by the implementing agencies.    

This paper has included descriptive analysis of the leadership role of educational 

administration at national level in implementation of policies and progemmes of school 

education. The sub topics such as brief introduction of Sri Lankan education system,    the 

structure of educational administration and management leadership role, teachers’ 

management, use of ICT in school education, supervision and evaluation of schools, 

transparency and accountability in educational administration, prevailing policies and 
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practise related to administration and management of education, problems and challenges 

and new strategies adopted to enhance the efficiency of educational administration in Sri 

Lanka have been discussed briefly in this paper.    

Considering the new strategies for enhancing the efficiency of educational administration 

in Sri Lanka, the programs such as Program of School Improvement, School based planning 

and policies of the decentralising of the power and autonomy from national level to school 

level have been implemented to achieve three themes indentified by ESDFP in practicing 

the people centric approach for good governance. 

******** 

 

Educational Administration and Management: Existing Practices and Innovation in 

Vietnam 

Cong Phong Tran 
VNIES, Vietnam 

 

Like other countries, in Vietnam too, educational administration and management plays an 

important role in reaching the vision and ensuring the implementation of educational 

objectives. These two factors, on one hand, represent the meet to the macro-policy 

requirements of state management of education, on the other hand, ensure the stable 

growth in the governance of individual educational institutions in the state-driven market 

economy. Presently, Vietnam is in the process of the basic and comprehensive reform of 

education with the mission of “fundamentally renovating the educational and training 

management, ensuring democracy, unity, increasing autonomy and social responsibility of 

the educational institutions with focus on education quality management.”3 Thus, this 

paper emphasizes on the following issues: (1) introduction of education system of Vietnam, 

existing practices, state-driven administration and management of educational institutions 

in Vietnam and future orientation; (2) an analysis of the role of the educational 
                                                             
3Communist Party of Vietnam. Resolution No. 29-NQ/TW ngày 4/11/2013 
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management at national level in the implementation of policies and programs on school 

education; (3) national management system of teachers, policies, practices and innovation 

relating to standardization, training, recruitment, deployment, transfer, professional 

development and accountability, etc. as well as improving inspection and monitoring the 

implementation of policies and programs on school education; (4) a mechanism to ensure 

the transparency and accountability in education administration and management in 

Vietnam; (5) the relevance of educational administration and management to current 

educational need, existing and challenge to Government and local authority to effectively 

manage educational system. 

Based on the above-said analysis, this paper proposes solutions to enhance effectiveness of 

educational administration and management as follows: (i) renovation of education and 

training management, ensuring democracy, unity, increasing autonomy and social 

responsibility of educational institutions with focus on quality management; (ii) 

standardization of conditions to ensure education and training quality with emphasis on 

management of outputs to meet the market demand of human resource; (iii) monitoring 

schools and educational institutions, strengthening inspection at different levels; ensuring 

democracy, publicly and transparency; (iv) staff development to meet the requirements of 

educational and training reform, developing staff development plans, standardization of 

teaching staff at all levels; (v) reform of educational policies and relating financial 

mechanism, mobilization of participation in and contribution of various sources to enhance 

effectiveness of investment in education and training; (vii) actively integrate and improve 

the efficiency of international cooperation in multilateral and bilateral to strengthen the 

autonomy of educational and training institutions. 

 

******** 
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ANNEXURE I: PROGRAMME SCHEDULE 
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Tuesday, 19 April, 2016  

 

0915-1000 hrs  Registration of Participants 

1000-1100 hrs Workshop 

Opening 

Inaugural Session 

 Welcome & Introduction of Guests 

-  Jandhyala B. G. Tilak, Vice-Chancellor, NUEPA  

  Introduction of ANTRIEP and  Programme  highlights 

-   K. Sujatha       

 Statement by Dominique Altner, IIEP, Paris 

 Inaugural Address: 

- Anantha Kumar Duraiappah, Director, MGIEP, New 

Delhi 

- Shigeru Aoyagi, Director, UNESCO, New Delhi 

- Subhash C. Khuntia, Secretary,  

  Department of School Education and Literacy 

 MHRD, GOI 

  Chairperson’s Speech:  

- Jandhyala B. G. Tilak 

  Vote of Thanks   

 

1100-1130 hrs Tea Break 

 

1130-1200 hrs Workshop Content and Methodology  

K. Sujatha  
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Theme  Educational Administration and Management: Existing Practices 
& Innovations  

1200-1300 hrs 
 Educational  Administration and Management in Bangladesh : 
Existing Practices and Innovations 

A F M Shafiqur Rahman, Bangladesh 

 

Structure Role and Functions of Educational Administration in 
Bangladesh: Status, Issues and Challenges 

Tapon Kumar Das, Bangladesh 

 

Administration and Management of Primary Education in 
Bangladesh: Current Practices and Recent Innovations 

Samir Ranjan Nath, Bangladesh 

 

Educational Administration and Management in Maldives  
Ibrahim Asif Rasheed, Maldives 

 

 

1300-1400 hrs Lunch Break  

Theme Contd. 

1400-1515 hrs  
Educational Administration and Management in Cambodia: 
Existing Practices and Innovations  

Sieng Sovanna &  Neau Vira, Cambodia 

 
Educational Administration in Korea: Existing Practices and 
Innovations 

Sung Jae Park, Korea 

 
Educational Administration and Management: Existing Practices 

and Innovation in Vietnam 

Cong Phong Tran, Vietnam 

 

1515-1530 hrs Tea Break  
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Theme Contd. 

1530-1700 hrs Educational Administration in Sri Lanka: Status, Reforms, and 
Innovations  

Ranjith Chandrasekara, Sri Lanka 

 

Leadership Role of Educational Administration in 
Implementation of Policies and Programmes of School Education 
in Sri Lanka 

Duminda Hewa Palihakkara, Sri Lanka 

 

Administration of School Education in India—Structures and 
Functions 

R S Tyagi, India 

 

 

1800 hrs  Leaving for Dinner hosted by Vice-Chancellor, NUEPA 

Venue: India Habitat Centre 
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Wednesday, 20 April, 2016 
 

Theme Teacher Management  Plenary 

session  

0930-1100 hrs 
Teachers’ Certification”A Best Practice of Managing 
Teaching Career as A Profession 

Idris HM Noor, Indonesia 

 

Teacher Management and Professional Development : 
Initiatives in School Sector Development Plan in Nepal 

Kabi Prasad Pokhrel, Nepal 

 
Teacher Management in School Education  in Bhutan– 
Processes , practices and innovations 

Rinchen Samdrup, Bhutan 

 

 

1100-1130 hrs Tea Break  

1130-1300 hrs  
Teacher Management in School Education – Policies, 
Practices and Innovations  

Ratnamala Arya, Madhya Pradesh, India 

 

Success Competency Framework of Southeast Asian 
School Heads 

Edith L. Pimentel, Philippines 

 
Improving the Quality of Teaching and Learning in 
Schools – Best Practice insights from Australia 

Sarah Richardson, Australia 
 

 

1300-1400 hrs Lunch Break  
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Theme Inspection, Supervision and Monitoring  
Plenary 
session 

1400 -1500 hrs School Leadership: Existing Practices, Monitoring, 
Supervision and Innovation  

Marzita Binti Abu Bakar, Malaysia  

 
Inspection, Supervision and Monitoring-Policies, 
Practices and Innovations in Uttar Pradesh 

Amit Khanna & Prabhat Kumar Misra,  
Uttar Pradesh,  India 

 
The Internal Support Mission (ISM) -- a New Model for 
Educational Supervision from Kerala 

Johns V. John,  Kerala, India 

 
Elementary Education in Karnataka:  Structure, Strategies 
and Challenges 

A R Kulkarni, Karnataka, India 
 

 

1500-1515 hrs Introduction to Group-Work Themes 

1) Decentralization of Educational Administration (such 

as Inspection, Supervision, School Management etc.) 

2) Reforms in Educational Administration in  

Organizational Structures, process, procedures and 

Innovations  at different levels) 

3) School Evaluation: Process, Procedures and 

Innovations  

 

1515-1530 hrs Tea Break  

1530 -1630 hrs  Group Work   

1630-1645  hrs Tea Break  

1645-1800 hrs Presentation of Group-Work  
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Thursday, 21 April, 2016 

0930-1115 hrs ANTRIEP Collaborative Research Project 

  on “Strengthening Ministry of Education 
Leadership in the Implementation of Education Policy 

and Reforms” 
                                  - Dominique Altner, IIEP, Paris 

 

 

1115 -1130 hrs  Tea Break  

1130 -1300 hrs 
Educational  Administration and Management in 

Developing Countries: Issues, Challenges and Innovations  

R. Govinda 

 

Plenary 

session 

 Valediction  
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ANNEXURE II: LIST OF PARTICIPANTS 
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Australia 

1. Dr. Sarah Richardson 
Research Director 
Australian Council for Educational Research India 
1509 Chiranjeev Tower, 43 Nehru Place 
New Delhi, 110019 
Contact – (O):+91 (0) 11 4650 4535/ (M):+91 (0) 9999 112 671 
E-mail -- sarah.richardson@acer.edu.au 

 
Bangladesh 
 
2. Mr. Samir Ranjan Nath 

Programme Head 
Educational Research Unit, Research and Evaluation Division  
BRAC, 75 Mohakhali  
Dhaka - 1212, Bangladesh 
Contact: (M) – 01714091485, (O) -- 9881265 
E-mail: nath.sr@brac.net 
 

3. Prof. Dr. A. F. M. Shafiqur Rahman 
Director (Training & Implementation) 
NAEM, Dhanmondi 
Dhaka-1205, Bangladesh 
Contact: (M) – 01716802644, (O) – 55167330/01556329034, (F): +88-02-9613654 
E-mail: drshafiq57@gmail.com 

 
4. Mr. Tapon Kumar Das 

Deputy Director 
Campaign for Popular Education (CAMPE) 
5/14 Humayun Road, Mohammedpur 
Dhaka-1207 
E-mail: tapon@campebd.org  

 
Bhutan 
 
5. Mr. Rinchen Samdrup 

Sr. Planning Officer 
Policy & Planning Division 
Ministry of Education 
Thimphu -11001, Bhutan 
Contact: (O) +975-2-325816, (F): +975-2-325183 
E-mail: rindrup@gmail.com 

 

mailto:sarah.richardson@acer.edu.au
mailto:nath.sr@brac.net
mailto:drshafiq57@gmail.com
mailto:tapon@campebd.org
mailto:rindrup@gmail.com
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Cambodia 
  
6. Dr. Sieng Sovanna 

Director of National Institute of Education 
Phnom Penh, Cambodia 
E-mail: siengsovannanie@gmail.com  
 

7. Dr. Neau Vira  
Deputy Director of National Institute of Education 
Phnom Penh, Cambodia 
E-mail: viraneau@hotmail.com 

  
France (IIEP, Paris) 
 
8. Ms. Dominique Altner 

Senior Programme Specialist 
International Institute for Educational Planning (IIEP) 
7-9 rue Eugene Delacroix 
75016 Paris, France 
Contact: +331 45 03 77 79 
Email: a.altner@iiep.unesco.org  
 

9. Mr. Nguyen Nhat Linh 
Consultant and Project Research Assistant 
International Institute for Educational Planning (IIEP) 
7-9 rue Eugene Delacroix, 75016 Paris, France 
Contact:  +33 (0) 1. 45 03 77 92 
Email:  nl.nguyen@iiep.unesco.org 
 

10. Ms. Mariela Buonomo Zabaleta 
Programme Specialist 
International Institute for Educational Planning (IIEP) 
7-9 rue Eugene Delacroix, 75016 Paris, France 
Contact: + 331 45 03 77 57 
Email: m.buonomo-zabaleta@iiep.unesco.org 

 
 
 
 
 
 
 

mailto:siengsovannanie@gmail.com
mailto:viraneau@hotmail.com
mailto:a.altner@iiep.unesco.org
mailto:nl.nguyen@iiep.unesco.org
mailto:m.buonomo-zabaleta@iiep.unesco.org
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Indonesia 
 
11. Dr. Idris HM Noor 

Head of Policy Research Centre  
Office of Educational and Cultural Research and Development, MOEC 
Kemdikbud Gd. E. Lt. 19. Jl. Jenderal Sudirman 
Senaya, Jakarta 10270 , Indonesia 
Mobile: 081314784555 
Email: idrishmnoor@yahoo.com 

 
Korea 
 
12. Dr. Sung Jae Park 

Research Fellow 
Office of School Education Research 
Korean Educational Development Institute (KEDI) 
Korea 
E-mail: sjpark@kedi.re.kr 
 

13. Mr. Hoon-ho Kim 
Research Fellow 
Higher Education Evaluation Division 
Office of Research and Planning  
Korean Educational Development Institute (KEDI) 
02-6 Umycon-dong, Seocho-gu 
Seoul, 137-791, Republic of Korea 
E-mail: kimhh@kedi.re.kr 

 
Malaysia 
 
14. Dr. Marzita binti Abu Bakar  

Head of Centre 
Centre for Policy Development and Organization Innovation 
Institut Aminuddin Baki, Ministry of Education Malaysia 
Kompleks Pendidikan Nilai,71760 Bandar Enstek 
Negeri Sembilan, Malaysia 
Contact: (M): +6012-3042067, (O): 06-7979200  
E-mail: marzita@iab.edu.my 
 
 
 
 
 

mailto:idrishmnoor@yahoo.com
mailto:sjpark@kedi.re.kr
mailto:kimhh@kedi.re.kr
mailto:marzita@iab.edu.my
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15. Ms. Gu Saw Lan 
Head 
Department for International Education Cooperation 
Institut Aminuddin Baki 
Ministry of Education 
Sri Layang 69000, Genting Highland 
Pahang, Malaysia 
 

16. Ms. Quah Cheng Sim 
Senior Lecturer 
Institut Aminuddin Baki, Ministry of Education 
Sri Layang 69000, Genting Highland 
Pahang, Malaysia 
 

17. Mr. Balasandran A. Ramiah 
Institut Aminuddin Baki 
Ministry of Education 
Sri Layang 69000, Genting Highland 
Pahang, Malaysia 
 

18. Professor Tai Mei Kin 
Institut Aminuddin Baki 
Ministry of Education 
Sri Layang 69000, Genting Highland 
Pahang, Malaysia 
 

Maldives 
 
19. Mr. Ibrahim Asif Rasheed             

Education Development Officer     
Ministry of Education 
Velaanaage 20096, 9th Floor  
Male’, Republic of Maldives             
Contact: (O) +960 334 1104, (M): +960 774 5484    
Email: ibrahim.asif@moe.gov.mv 

 
 
 
 
 
 
 
 

mailto:ibrahim.asif@moe.gov.mv
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Nepal 
 
20. Prof. Kabi Prasad Pokhrel 

Professor 
Research Centre for Educational Innovation and Development (CERID) 
Tribhuvan University, Balkhu, Kathmandu 
Nepal  
E-mail: drkabipokhrel@gmail.com  

 
Philippines 
 
21. Ms. Edith L. Pimentel 

Senior Specialist 
Learning and Training Development Unit 
Learning Management Office 
SEAMEO INNOTECH, Commonwealth Avenue 
Diliman, Quezon City, Philippines 
E-mail:  edith@seameo-innotech.org  

 
Sri Lanka 
 
22. Mr. Duminda Hewa Palihakkara 

Acting Director 
Education Administration and Development of Centre for Education Leadership 
Development  
National Institute of Education (NIE) 
P.O. Box 21, High Level Road, Maharagama 
Sri Lanka 
Contact: 071 4467361 
E-mail: duminda62@gmail.com  
 

23. Mr. Ranjith Chandrasekara 
Deputy Director General 
National Institute of Education (NIE) 
P.O. Box 21, High Level Road, Maharagama 
Sri Lanka 
Contact No. : +94-011-7435435, Fax: +94-011-7435438 
Email-  ddg4_eld@nie.lk, ranjithchandrasekara@gmail.com 

 
 
 
 
 

mailto:drkabipokhrel@gmail.com
mailto:edith@seameo-innotech.org
mailto:duminda62@gmail.com
mailto:Email-  ddg4_eld@nie.lk
mailto:ranjithchandrasekara@gmail.com
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Vietnam 
 
24. Prof. Tran Cong Phong  

Director General  
Vietnam Institute of Educational Sciences (VNIES) 
229 Pho Vong Street, Ha Ba Trung  
District Hanoi, Vietnam  
Email : tcphong@moet.edu.vn 
 

25. Mr. The Thang Nguyen 
Head of the Research division 
Vietnam Institute of Educational Sciences (VNIES) 
18/90/90 Hoa Bang street, Cau Giay  
District, Hanoi, Vietnam  
Email : thangvcl@gmail.com 

 
India 
 

Karnataka 
 

26. Dr. A. R. Kulkarni 
Assistant Professor 
Centre for Multi-disciplinary Development Research (CMDR) 
Dr. B. R. Ambedkar Nagar, Near Yalakki Shettar Colony 
Dharwad – 580004 (Karnataka-India) 
Contact -- M: 09480028369/ 0836-2460453 (O) 
E-mail: arkcmdr@gmail.com 

 
27. Mr. S. Nagendra Madhyastha 

Principal/JD C.T.E 
College of Teacher Education Opp. Hampankatta 
Mangaluru-575101 
Contact: M-8277615230, (o)-0824-2424013 
Email: gctemangalore@gmail.com  
 

Kerala 
 

28. Sri. Johns V John 
Additional Director of Public Instructions  
Department of Public Instruction 
Jagathi, Thiruvananthapuram, Kerala 
Contact: (M): 09447984366 
E-mail: johnsqip25@gmail.com  

mailto:tcphong@moet.edu.vn
mailto:thangvcl@gmail.com
mailto:arkcmdr@gmail.com
mailto:gctemangalore@gmail.com
mailto:johnsqip25@gmail.com
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Madhya Pradesh 
 

29. Prof. Ratnamala Arya 
RIE, NCERT 
Bhopal 
Contact: 09826406242 
E-mail: ratnamalabho@yahoo.com  
 
Mizoram 
 

30. Mr. Lalrambuatsaiha 
Deputy Director (School Education) 
Mc Donald Hills 
Aizawl-796001, Mizoram 
Contact: (M)- 08794387273, (Fax): 0389 – 2349542 
E-mail: lrbskhiangte@gmail.com  
 
Odisha 

31. Mr. Kedarnath Acharya 
Joint director 
Elementary Education 
Directorate of Elementary Education 
Odisha, Bhubaneswar-751001 
Contact: M-9437259290,  (0)- 06742391764 
E-mail: kedarnathacharya12@gmail.com  

 
Tamil Nadu 
 

32. Dr. R. Baskarasedhupathi 
Joint Director  
Directorate of School Education 
DPI Campus, Chennai-6 
Contact: 09940558637 
E-mail: dsejdv@nic.in  

 
33. Dr. K.S. Mani 

Deputy Director 
SCERT, DPI Campus 
Chennai, Tamil Nadu-600006 
Contact: M-94431325914,(o)-044282787 
E-mail: maniksdiet@gmail.com  

mailto:ratnamalabho@yahoo.com
mailto:lrbskhiangte@gmail.com
mailto:kedarnathacharya12@gmail.com
mailto:dsejdv@nic.in
mailto:maniksdiet@gmail.com
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Uttar Pradesh 
 

34. Dr. Amit Khanna 
Head 
Department of Management Information System 
State Institute of Educational Management & Training (SIEMAT) 
25 P.C. Banerjee Road, Allenganj 
Allahabad, Uttar Pradesh (INDIA)  
Contact: (M) 9935428325, (O):  0532-2466742 
E-mail: amitkhanna1968@rediffmail.com  

 
35. Mr. Prabhat Kumar Mishra 

Lecturer 
State Institute of Educational Management & Training (SIEMAT) 
25 P.C. Banerjee Road, Allenganj 
Allahabad, Uttar Pradesh (INDIA)  
Contact: (M) 9451965157, (O):  0532-2466742 
E-mail: mishraprabhatkumar@hotmail.com  

 
Uttarakhand 
 

36. Shri. S. B. Joshi 
Additional Director 
State Institute of Educational Management & Training (SIEMAT) 
Tanoan Road, Nanoorkhera 
Dehradun-248001 
Contact: M- 09412144668, (O)- 0135-2780304, 0135-2780404 
E-mail: adsiemat@gmail.com 

 
IDEPA 
 
37. Ms. Rahma Tri Wulandari 

Trainer 
PPPPTK, Civics and Social Studies 
Jl. Raya Arhanud, Ds. Pendem, Kec. Junredjo, Karangploso 
Kota Malang, Jawa Tunur 
Indonesia 
Email: rahmatri_wulandari@yahoo.com 

 
 
 

mailto:amitkhanna1968@rediffmail.com
mailto:mishraprabhatkumar@hotmail.com
mailto:adsiemat@gmail.com
mailto:rahmatri_wulandari@yahoo.com
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38. Ms. Suraya Norin Ismail 

Assistant Director 
Ministry of Education 
Malaysia 
Email: suenorin@gmail.com  

 
39. Ms. Dren Bui Thi 

Teacher 
Vietnam National Institute of Educational Science 
Vietnam 
Email: buidren.vgd@gmail.com 

 
40. Dr. Sanjay P. Claudio 

Dean 
College of Political Science and Public Administration 
Polytechnic University, Philippines 
Email: spclaudio@pup.edu.ph 

 
41. Mr. Sangay Dorji 

Principal 
Jungshina Primary School 
Thimphu 
Bhutan 
Email: chengs63@yahoo.com 

 
NUEPA, New Delhi 
 
42. Prof. Jandhyala B. G. Tilak  

Vice Chancellor   
NUEPA, New Delhi 

  
43. Prof. K. Sujatha  

Head 
Department of Educational Administration 
NUEPA, New Delhi         

 
44. Dr. (Mrs.) Najma Akhtar 

Head 
Department of Training and Capacity Building in Education 
NUEPA, New Delhi 

mailto:suenorin@gmail.com
mailto:buidren.vgd@gmail.com
mailto:spclaudio@pup.edu.ph
mailto:chengs63@yahoo.com
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45. Prof. N. V. Varghese  

Director  
Centre for Policy Research in Higher Education  
NUEPA, New Delhi 
 

46. Prof. K. Ramachandran 
Advisor 
NUEPA, New Delhi 

  
47. Prof. Pranati Panda  

Head 
Unit on School Standard and Evaluation  
NUEPA, New Delhi 

 
48. Dr. Avinash K. Singh 

Head 
Department of Educational Policy 
NUEPA, New Delhi 

 
49. Dr. Vineeta Sirohi 

Associate Professor 
Department of Educational Administration         
NUEPA, New Delhi 

 
50. Dr. R. S. Tyagi 

Associate Professor 
Department of Educational Administration         
NUEPA, New Delhi 
 

51. Dr. Veera Gupta 
Associate Professor 
Unit on School Standard and Evaluation 
NUEPA, New Delhi 
 

52. Dr. Nidhi S. Sabarwal 
Associate Professor 
Centre for Policy Research in Higher Education  
NUEPA, New Delhi  
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53. Dr. Madhumita Bandyopadhyay  
Associate Professor 
Department of School and Non-formal Education 
NUEPA, New Delhi  
 

54. Dr. Manju Narula  
Assistant Professor 
Department of Educational Administration         

 NUEPA, New Delhi  
 

55. Dr. V. P. S. Raju  
Assistant Professor 
Department of Educational Finance   
NUEPA, New Delhi 
  

56. Dr. Savita Kaushal  
Assistant Professor 
Department of Training and Capacity Building in Education 
NUEPA, New Delhi 
 

57. Mr. A. N. Reddy 
Assistant Professor 
Department of Educational Management Information System 
NUEPA, New Delhi 
 

58. Dr. N. Mythili 
Assistant Professor 
National Centre for School Leadership 
NUEPA, New Delhi 
 

59. Dr. Subitha G.V. 
Assistant Professor 
National Centre for School Leadership 
NUEPA, New Delhi 
 

60. Dr. Naresh Kumar 
Assistant Professor 
Department of Educational Policy 
NUEPA, New Delhi 
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61. Dr. Kashyapi Awasthi 
Assistant Professor 
Department of School and Non-formal Education 
NUEPA, New Delhi 
 

Research Students, NUEPA 

62. Ms. Anuradha Bose 
Ph.D. Research Scholar 
NUEPA, New Delhi 
 

63. Mr. Aditya Samdershi 
Ph.D. Research Scholar 
NUEPA, New Delhi 
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ANNEXURE III: RESOURCE PERSONS 
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1. Dr. Subhash C. Khuntia 
Secretary (SE & L) 
Ministry of Human Resource Development 
Shastri Bhawan 
New Delhi-110001 
 

2. Mr. Shigeru Aoyagi 
Director, UNESCO 
UNESCO House 
B-5/29, Safdarjung Enclave 
New Delhi-110029 

 
3. Dr. Anantha Kumar Duraiappah 

Director 
Mahatma Gandhi Institute of Education for Peace and Sustainable Development 
(MGIEP)/UNESCO 
1st floor, ICSSR Building, 35 Ferozshah Road 
New Delhi-110001 
 

4. Prof. R. Govinda 
(Former Vice Chancellor, NUEPA)  
J. P. Naik National Fellow (ICSSR) 
Council for Social Development 
53, Lodhi Estate 
New Delhi 110003 
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