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Improving the quality of teaching and learning in schools:  Best practice insights 
from Australia and around the world 

 
 Sarah Richardson  

ACER, Australia 

 

Taking a holistic approach to teacher quality, the paper highlights a number of areas, 

from teacher training, to professional registration, to the professional development of 

teachers and to ways to reward advanced teaching expertise.  The paper discusses the 

challenges faced in attracting young people to a career in education and the range of 

approaches that have been attempted to overcome these. The impact of federal and 

state policies on educational delivery and how these facilitate, and present challenges, 

to quality improvements are discussed in detail.   The paper also discusses suggested 

improvements such as the introduction of minimum standards for registration of 

teachers, and the reasons why these are resisted. 

 

******** 

 

Teacher Management in School Education in Bhutan– Processes, Practices and 

Innovations  

Rinchen Samdrup 
Ministry of Education, Bhutan 

 

Until the 1950s, education in Bhutan was mainly monastic education. The modern form 

of education was introduced in 1961 corresponding to the embarkation of modern 

development in 1961 to address the basic educational needs, and to develop human 

resources required for the socio-economic development of the country. 

The education structure in Bhutan comprises of 11 years of free schooling starting from 

Pre-primary to grade X, and two years of higher secondary education which is 

accessible to all on the basis of merit.  
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The responsibility for the administration of education in Bhutan is shared amongst the 

Ministry of Education (MoE), Royal Education Council (REC), Ministry of Labour and 

Human Resources (MoLHR), Royal University of Bhutan (RUB), local governments. MoE 

is responsible for policy planning and administration of school education (Primary up to 

class XII) and Non Formal and Continuing Education. 

Bhutan‘s success in primary-level education is reflected in the increasing numbers of 

students who are progressing onto secondary and post-secondary levels. As of 2015, the 

adjusted net enrolment rate for primary education has reached 98.8% indicating that 

the country is very close towards achieving universal primary education.  

While Bhutan has made good progress in enrolling children in schools, the Government 

has also come under tremendous pressure to improve the relevance and quality of 

education to those already enrolled as various studies have indicated the need to 

enhance overall learning outcomes of the students. In view of this, Bhutan has initiated 

number of school reform programmes in the 11th Five Year Plan such as school 

autonomy, school leaderships, professional development, infrastructural development, 

Education ICT Master Plan, Teacher HR Policy among others.  

Most studies have pointed out that low teacher’s morale, inadequate incentives, and 

lack of career progression, and heavy teaching loads were some of the issues affecting 

the performance of the teachers. To address this, the Ministry of Education has 

developed Teacher Human Resource Policy in 2014 with the main objective to attract 

and retain the best and the brightest into teaching profession, see teaching profession 

as a career of choice, create enabling environment to enhance the morale and 

motivation of teachers; and promote and strengthen fair and transparent human 

resource management.  

The policy aims to achieve these goals through creation of career tracks, improvement 

in recruitment procedure, efficient deployment system, continuous professional 

development, and effective performance management system.  

In-service Training (INSET) Master Plan and a Road Map for Teacher Resource Centers 

have also been developed and being implemented mainly to enhance the professional 
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development of the teachers. Similarly, new divisions within the Ministry called Teacher 

Professional and Support Division has also been created to ensure continuous 

professional development needs of the teachers.  

Further, the National Order of Merit was introduced by His Majesty the King to honor 

those high performing teachers during the national day every year. Recently, the 

Ministry has also formed a Task Force to review the workloads of the teachers and 

come up with recommendation on the ideal hours of teaching per week per teacher.  

Similarly, the Ministry has also developed teacher recruitment plan to ensure sound 

deployment and address teacher shortages. 

Given that teachers are the key element in ensuring the quality of education, this paper 

reviews the issues in teaching profession in Bhutan and reforms undertaken to improve 

the overall quality of teachers and teacher management system. 

******** 

 

Administration and Management of Primary Education in Bangladesh: Current 

Practices and Recent Innovations 

 

Samir Ranjan Nath 
BRAC, Bangladesh 

 

This paper aims to explore primary educational administration and management in 

Bangladesh which includes current practices and recent innovations. Data for this paper 

was gathered mainly from secondary sources; such as, official documents, reports and 

studies. In addition, two officials were also interviewed. The findings reveal that the 

administration of primary education in Bangladesh has many layers starting from sub-

district to the ministry. The Directorate of Primary Education (DPE) is the key 

institution under the ministry which is mainly responsible for implementation of 

primary education throughout the country. There are other government organizations 

to support DPE at the central level. Although various layers exist but major decisions 

come from the central office. Lower level offices are supposed to follow the directives of 

central office. Teachers’ recruitment, posting, promotion and transfer, students’ 
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assessment at the end of primary education, establishment of new schools all are 

managed from the central office of DPE. Sub-district level education officials are 

supposed to provide supervision at school level which is often not done properly due to 

lack of adequate human resources. School level managing committees have some 

responsibilities to do; which however, without are any authority. Which is therefore not 

much effective. Use of ICT in school governance is almost absent. A centralized 

administrative system is followed for long and therefore empowerment of teachers and 

local level administrators are not happening. This might create some obstacles in 

assuring quality of education.  

 

******** 

 

Educational Administration and Management of Bangladesh: Existing Practices 

and Innovations 

A F M Shafiqur Rahman 

NAEM, Bangladesh 

 

The country paper aims to show the existing structure, organizing educational 

management, educational planning, supervision and Inspection etc. of Bangladesh from 

national to grass root level. In Bangladesh, the whole present education system is 

divided mainly into three levels which are-Primary (from grade I to grade 5), Secondary 

(grade 6 to 12) and then higher education. Although present Education Policy 2010 has 

brought some changes of these three levels which are being implemented gradually. 

Among the three levels, secondary education system has been discussed deeply using 

available secondary data, personal observation and experience. It is found that present  

secondary level starts from grade six to twelve grade(class) which are subdivided into 

three : lower secondary (grade six to grade eight),secondary(grade nine to ten) and 

higher secondary(grade eleven to twelve). But this system has been changed according 

to education policy 2010 where lower secondary sub level is going to include with 

primary level which will be from pre-primary to grade eight. Thus, secondary education 
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will consist of grade nine to twelve grade. The Education Policy 2010 is being 

implemented slowly due to financial constraint. The challenges of secondary level 

education have been traced out. The recommendations and suggestions (like use of ICT, 

e-governance, supervision, accountability etc.) are given for overcoming the challenges 

with a view to achieve quality education.  

 

******** 

 

Structure Role and Functions of Bangladesh Educational Administration: Status, 

Issues and Challenges 

Tapon Kumar Das 

CAMPE, Bangladesh 

 

About 150 million populations live in the 147570 Square kilometer of Bangladesh. 

Among them, 70% people live in cities and 98% people speak in Bangla. Over the last 2 

decades economy growth of Bangladesh recorded around 6% despite of global 

economic turmoil, natural calamities and has made significant progress in access to 

education especially in primary and secondary education, reduction of dropout per 

capita  income life expectancy rate, per capita food intake  etc.  Though Government of 

Bangladesh is responsible to provide unified education to all but presently about 10 

types of education especially in primary education is given. It deals about 30 million 

children’s through 100,000 primary level institutions. Along with government 

initiatives, NGOs are working with non-formal primary education. As a result, gross 

enrollment rates, completion rates have increased and made progress in improving 

access to schooling in marginalized areas. The government of Bangladesh annually 

spends around 2% of its GDP in Education.  

To meet the constitutional obligation as well as a signatory of different regional and 

International charter related to education, Government of Bangladesh has formulated 

number of policies, strategies and action since 1990.  
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Education System of Bangladesh: 

There are three major stages of education e.g. Primary, Secondary and Higher 

Secondary Education in Bangladesh. Duration of primary education is for 5 years, 

secondary education is for 7 years and higher education in for 5 years.  

Education System in Bangladesh is being managed and administered by two Ministries: 

Ministry of Education (MoE) and Ministry of Primary and Mass Education Division in 

association with the attached Departments and Directorates as well as a number of 

autonomous bodies. 

 

Assessment System 

There are four public examination e.g. Primary School Certificate Examination (on the 

completion of Class V), Junior School Certificate Examination (on completion of class 

VIII), Secondary School Certificate (on completion of grade-10 ) and Higher Secondary 

Certificate( on completion of Grade-12). In Madrasha education SSC is known as Dakhil 

and HSC known as Alim examination. At the tertiary level, student evaluation is held 

through public examinations under the aegis of the concerned universities.  

 

Teachers Training 

There are 54 Government Primary Teachers Training Institutes (PTIs) and 11 private 

Teacher Training Colleges (TTC) offering 1-year Bachelor of Education (B.Ed.) courses. 

Higher Secondary Teachers Training Institutes (HSTTIs) conduct in-service training for 

both the secondary school and college teachers. For the technical-vocational stream, 

there are Vocational Teacher Training Institutes (VTTIs) offering 1-year courses for the 

teachers of VTls andTechnical Teachers' Training College (TTTC) also provide training 

courses for the teachers of Polytechnic Institutes. 

 

Governance:  

Directorate of Primary Education (DPE)  and Directorate of secondary and Higher 

Education is responsible for overall implementation of policies, plan and program as 

well as for supervision, inspection and monitoring of primary, secondary and higher 

secondary educational institutions. In additional to that, each educational institution 
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has School Management Committee/Managing Committee/Governing Body constituted 

by local influential person. This body is responsible for school management and 

development and Head Master/ Principal is responsible for academic development.   

 

Existing Practice and Innovations: 

To accelerate the access and ensuring quality through promoting accountability the 

Directorate of Primary Education (DPE) has been implementing PEDP3 program 

supported by development partners.  

 

The Government of Bangladesh has been providing stipends to students from poor 

families at primary level for both boys and girls at the primary level and for girls only in 

rural areas at the secondary level under the social safety net program. This includes 

distributing free textbooks to the students, introducing PPE, observing National 

Primary Education Week, organizing Inter-School Sports and Cultural Competition etc.  

Although Bangladesh has made a significant progress in enhancing access and equity, 

there are some other challenges inadequate opportunity to access to higher education; 

lack of quality teachers; quality of education inadequate budget allocation etc.  

To address the challenges as well as to achieve middle income country, Bangladesh has 

to go further.   

This paper describes a diversified basic education system in Bangladesh along with its 

planning and management. It also focuses on the actions taken by the government to 

address the issues related access to education and its achievements, challenges with 

recommendations 

******** 
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Educational Administration and Management in Cambodia: Existing Practices and 

Innovations 

Sieng Sovanna & Neau Vira 

NIE, Cambodia 

 

The Cambodia’s Ministry of Education, Youth and Sport (MoEYS) introduced eight 

prioritized points in the intensive reform of the educational sector in 2013. By 

observing and seeing its significant progress over the oneyear period of 

implementation, the MoEYS, once again, has extended its reform program from eight to 

fifteen points. This intensive reform is based upon the five pillars which has been 

officially set by the MoEYS, namely (1) Teachers, (2) Curriculum, (3) Inspection, (4) 

Assessment and Evaluation, and (5) Higher Education. This qualitativebased study, the 

results of which were mainly taken from secondary data collection, examines the 

existing practices and innovations that the MoEYS has put more emphasis on in all the 

processes of its reform within the contemporary domain of education. This study firstly 

highlights the existing practices and innovations of the proposed eight prioritized points 

prior to the further discussion of the extended fifteen points. This study concludes some 

suggestions and recommendations that could be helpful to the MoEYS in its effort to 

successfully achieve its rigorous reform. 

******** 

 

Research on System Reform and Institutional Innovation of Education 

Supervision in Shanghai 

Xiaoli Du  

SAES, China 

 

The main purpose of this study is to understand the current situation of the educational 

supervision system and institutions in Shanghai. This study summarizes the 

achievements of the education supervision in Shanghai, it also points out the problems 

and the factors in Shanghai’s educational supervision from different angles, such as the 
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executing agency of educational supervision, the laws and regulations, the functions and 

the staffs, etc. Then, we use the theories of supervision and the domestic and 

international practices to solve the problems above. And we will give some policy 

recommendations on these problems, such as establishing a relatively independent 

supervision system, perfecting the integrative function of supervision and inspection, 

fostering professional and excellent staffs, improving the supervision skills, etc. 

******** 

 

Inspection, Supervision And Monitoring-Policies, Practices and Innovations in 

Uttar Pradesh 

 

Amit Khanna & Prabhat Kumar Mishra 

SIEMAT, Allahabad, India 

 

Inspection, supervision and monitoring are considered to be the major planks of any 

strategy to improve the quality and standards of school education. Concepts and 

interventions aimed for the purpose of establishement of an effective educational 

system requires both the academic support by the way of continues research for 

innovative invervention and cooperative effort by all stake holders be it administrative 

or the citizens of society at large. There is the need to introduce new system in our 

school as major step in the reform of school education.  

In Uttar Pradesh at the primary and Junior High School level it is the Zila Basic Shiksha 

Adhikari who is responsible for over all inspection, supervision and monitoring at the 

district level whereas at the regional level the work is supervised by the officer in the 

rank of Assistant Director (Basic Education). For the monitoring of educational activities 

at the high school and intermediate level it is the District Inspector of School who has 

been entrusted the change whereas the Regional Joint Director superwise and monitor 

all educational activities.     

At the primary and junior high school education of the state it is the Block Education 

Officer who is resposible for the coordination of educational activities at the block level. 
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At the grass root level Education Officer perform the task by the method opt for the 

purpose according to the demand and head by the way of either 

planned/casual/administrative/single or team inspection, supervision or monitoring.  

The above mentioned concepts for the estabilishment of quality education requires a 

well defined structured interventions and tools to place the school at the position from 

where comparasion could be made against qualified parameters. The state of Uttar 

Pradesh has introduced tools of gradation and an accurately developed a profarma for 

inspection, supervision and monitoring of the school so that adminstrative officers may 

perform the task in a systematic manner.  

The present paper discusses the Inspection, Supervision and Monitoring-Policies, 

Practices and Innovations in Uttar Pradesh. It also provides an overview for head of the 

institutions in the context of quality education in the state.      

  

******** 

 

Administration of School Education in India—Structures and Functions 

 

Prof. K. Sujatha 

Dr. R. S. Tyagi 

NUEPA, New Delhi, India 

 

The present paper based on findings of Third All India Survey of Educational 

Administration highlights the structure and functions of administration of school 

education at national and state levels. Education, being in the Concurrent List of the 

Constitution, is the joint responsibility of Centre and States. The paper discusses that 

priority and focus has been given by the national and state governments to the 

programmes of school education at national and state level. While the Centre has a 

Department of School Education and Literacy under the Ministry of Human Resources 

Development, Government of India, major states have also bifurcated their education 

departments into school education and higher education. Structure and functions of 

administration of school education at secretariat, directorates and at field level 

including regional, district and block levels have been discussed in detail. While at 
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secretariat level education secretaries are almost in all the states belong to the Indian 

Administrative Services, at directorate level, directors of education in the states belong 

to the Indian Administrative Service, State Service Cadre and also they are appointed on 

the basis of promotions from the subordinate officers. 

The paper investigates the linkages of regular education department with development 

programmes like SSA and RMSA at secretariat, directorate and at district levels and the 

role of local bodies in school education at district levels. It also discusses briefly the 

teacher management—recruitment, promotion and transfer of teachers in various 

states. Major highlights discussed in the paper indicate how changes have taken place in 

the administration of school education during last two decades. The administration of 

school education has been transformed from maintenance based to development 

programme oriented.  In many states several reforms have taken place in structures, 

processes and procedures particularly in respect of levels of administration, teacher 

management, professional development and school evaluation. In several states, 

ministry of education for different levels has been created for elementary, secondary 

and higher education. There has been intensive use of e-governance and information 

technology in educational administration in the states. The paper also shows the best 

practices of educational administration in various states. Finally the paper also presents 

the major issues in educational administration which are emerging from different 

states. 

 

******** 

 

Elementary Education in Karnataka:  Structure, Strategies and Challenges 

 

V. B. Annigeri & A. R. Kulkarni 

CMDR, Karnataka, India 

 

This paper presents the changes in structures and strategies in the management of 

elementary education in Karnataka over the period of time for achieving education for 

all. The challenges in elementary education and recent programmes and innovative 

actions to meet the challenges have been presented. The paper finds that the state has 
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achieved commendable task of universalizing primary education by providing access to 

schooling for more than 99 per cent children. It has almost resolved the issues of access 

to schools and enrolment mainly with the initiatives of Sarva Shiksha Abhiyana Mission 

which was implemented in the state since 2001-02. The increase in the number of 

private schools has also significantly contributed for achieving education for all. DISE 

data indicate that there has been many fold increase in the private schools in recent 

years. These are mainly English medium schools located in urban and semi-urban areas 

providing education mainly to middle and rich class of people.  The RTE act has been 

implemented in the year 2012-13, stipulates that private schools reserve 25 per cent of 

seats at the entry level for children belonging to ‘disadvantaged groups’ and ‘weaker 

sections’. Though the state has achieved universal coverage, there are number of 

challenges that still need to be achieved. Providing quality education is one of a major 

challenge. There are regional imbalances, gender disparities, educational backwardness 

among the weaker sections, etc.  Recently, in an effort to provide quality education, the 

state government has taken the help of NGO like Azim Premji Foundation and Akshara 

Foundation. Such management issues relating to elementary education in the state of 

Karnataka in India form the core discussion of the paper.  

 

******* 

 

Teacher Management in School Education – Policies, practices and innovations in 

Teacher Recruitment and Accountability 

 

 Ratnamala Arya 

NCERT, Bhopal, India 

 

Education plays a significant role in the development of every country and its economy. 

In this view, Indian teachers as class-room managers have a critical role in monitoring 

and fostering the development of education in the country. Thus policies, practices and 

innovations pertaining to managing teachers in school education become a crucial and 

major task for the administrators and policy makers of the country. Different aspects 

related to the profession should be carefully addressed, planned and implemented for 
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smooth functioning of the education system.  The demand for quality teachers in the 

country is high and administrators need to adopt innovative practices to locate and 

attract competent teachers for requisite services. Teachers are needed to be properly 

trained and equipped in the pre and in-service teacher training programmes for 

effective implementation of new strategies adopted. The realisation of accountability 

towards the profession and country remains a major concern of teacher management as 

it should be reflected in the performances and practices of the teachers. Recruitment 

should be considered the most essential phase of the teacher management in school 

education. After recruitment, equitable teacher deployment also impacts educational 

quality. Remote, rural locations with limited amenities are difficult to provide staff 

across the country. This often leaves these areas with young and less experienced 

teachers, whereas senior teachers transfer out to more desirable locations. Transfer and 

deployment policies should address these concerns and problems on priority basis. The 

educational planners also need to provide opportunities emphasizing a professional 

development of teachers. The paper addresses the need of effective and efficient teacher 

management in school education and role of innovative practices in drafting policies 

and implementing practices for a comprehensive outcome.  

 

******** 

 

Establishing a National Standard of Teacher Competences: A Strategy of Assuring 

Equitable Quality Education 

 

Bambang Indriyanto 

Centre for Policy Research, Indonesia 

 

In the early of 2000,  the government of Indonesia shifted its political system toward 

more democratic system. This shift then had a significant impact on how public sectors 

are managed including education sector.  The argumentation has been that 

decentralized is more democratic than centralized system.  In response to that, the 

decentralization in education sector is further elaborate to include two levels consisting 

of district and school levels. The decentralization at school level is developed through 
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school based management scenario. With this scenario school principals are given 

discretion to set its target to achieve given certain period of time, while teachers are 

given discretion to decide what teaching methods and class management they are going 

to use based on given curriculum. 

Despite the fact that the decentralization has been implemented for more than one 

decade, up until know, there is still problem of reconciliation between central 

government and district government as far as quality educational provision is 

concerned. Although discretions have been granted to district governments, central 

government is still responsible to allocate educational budget to district government 

and set education standards. Likewise, district governments are also required to 

allocate budgets to support their educational programs. In addition, they also have the 

authority to recruit and deploy teachers.  

It is ironic, however, even the central government makes budgetary support to district 

government, it has no authority to hold district government accountable. On the 

contrary the district governments manage the programs according their will and in 

many cases they may reallocate the budget from the central government. Besides, they 

also have the authority to recruit and deploy teachers. These in turn result in ineffective 

target, since both teacher recruitment and deployment are based on political 

preferences of the head of district governments.  

As the law of education stipulates, the district government shall comply with national 

standards of education set by the central government. The standards consist of seven 

components i.e. teacher and education personnel; facilities and equipment; 

management; education finance; content; process; evaluation; and graduate 

competencies.  

Given these eight components of national education standard, this report will focus on 

teacher competence as part of national standard of education. It has been palpable that 

teachers play a pivotal role in assuring the equitable quality of education. In fact some 

may even argue that despite the availability of education facilities are still insufficient, 

but as long as teacher who teaches having adequate teaching competence, good quality 

of teaching learning process can be conducted. But argument proposed in this report 

indeed considers the importance of teacher competence, but without disregarding the 

contribution of other component of national standard of education. 



ANTRIEP Regional Workshop on Educational Administration and Management:  

Existing Practices and Innovations  

 
 

15 
(19-21 April, 2016, New Delhi, INDIA) 

 

Given that the objective, this paper will consist of three parts. The first presents the 

administrative context of education system in Indonesia. This part is intended to give 

some context of teacher management. The second presents general concept of 

education quality and identify relative contribution of teacher competence compared to 

other factors, especially those which are components of national standard of education. 

The third part will explore more deeply the concept of teacher competence. In so doing 

this paper will specially refer to the law of teachers. In this law has specified that the 

teacher competence include three aspects. They are social and personal, pedagogy, and 

professional aspects. 

 

******** 

 

Teacher’s Certification”A Best Practice of Managing Teacher’s Career As A 

Professional Teacher 

Idris HM Noor 

MOEC, Indonesia 

 

Strengthening human resource development (HRD) is the priority of the government of 

Indonesia in order to face the free competition in a progressively free labour market 

which expands the opportunities for employers and employees amongs ASEAN 

countries. In line with that, Indonesia puts the education sector as a way of sharpening 

the professional, managerial, and skills of HRD, while English plays a key role as the 

international and regional language of business.  

To respond the government policy, the Ministry of Education and Culture (MOEC) set up 

the mission with strategic plan for 2010-2019 to improve the quality of education 

through empowering teachers to keep their roles educate and teach children to be 

strong and competitive graduates as well as workers among ASEAN countries. This 

mission is accelerated through an implementation of a best practice of managing 

teacher’s carrier as a professional teacher called ‘teacher’s certification” which 

means that a teacher from preprimary school until senior and vocational school should 

have at least the S1 or Diploma IV as a standard of professional teacher. Besides, there 

are some conditions the teacher should fulfill as a professional teacher such as a 
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number of teaching hours, research product, frequency of teachers’ present in school, 

and others. 

This innovation is based on the Law 20 of 2003 on the national education system, which 

defines a number of key areas, including the function and purpose of education; the 

rights and obligations of citizens, parents, communities, and government; national 

education standards, curriculum, education personnel and their roles and 

responsibilities; and finance, management, evaluation, accreditation and certification. 

Next, is the Law 14 of 2005 about teachers and lecturers, government regulation 19 of 

2005 on National Education Standards, which defines the national standard in the 

following eight areas: content, process, graduate competency, teacher standards, school 

facilities, education management, funding and assessment.  

MOEC also states the regulation 74 of 2008 about a compulsory for teacher to have a 

qualification of certificate of bachelor’s degree or a four-year diploma (S1 or Diploma 

IV). Teacher should have an education certificate as a professional teacher, and the 

regulation of MOEC 16 of 2007 about standard academic qualification and teacher’s 

competence. 

The implication of the innovation, MOEC set up a policy to improve teachers’ quality by 

means of enhancing his/her competence and skill. This policy is taken due to the regard 

that a teacher plays important roles in bringing students be high performance in 

learning. In the same time Indonesia government also increases his/her salary or 

income through giving a monthly additional income for certified professional teacher 

which is equal to his/her monthly salary.  

This innovation seems to be efficient and effective to motivate teacher, however there is 

still problem for them to increase teacher’s knowledge as well managing school 

particularly the unreached school teachers in some remote areas to get the S1 or 

Diploma IV as a standard of professional teacher. Therefore, MOEC works 

collaboratively with local government and local authority as well as other institutions to 

train school principal in managing school and the teacher in enhancing his/her 

competence and skill of teaching process.  

 

******** 
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Educational Administration in Korea: Existing Practices and Innovations 

 

Sung Jae Park 

KEDI, Korea 

 

 

The administrative power of Korea consists of three levels including the central 

government, regional local and basic local governments. For general administrations, 

the regional and basic local governments are autonomous bodies. In case of educational 

administration, however, the regional one is an autonomous body while the basic local 

one is a lower organization of the regional one of which authority over human resources 

belongs to the regional one.  

Jurisdictions for education administrations of primary secondary education and higher 

education differ from each other. The central government sets basic plans for 

jurisdictions on management and education of primary secondary school while regional 

local governments (education offices of the metropolitan cities) execute the plan. The 

regional local governments make details of the plan and entrust execution of the plan to 

the basic local governments (education support authority of the Shi (city), Goon 

(smaller one than city) and Gu (lower organization of metropolitan city)). In contrast, 

jurisdiction of higher education belongs to the central government (Ministry of 

Education). Different from management and administration of primary and secondary 

education, higher education is autonomously managed and administered. However, 

negative approach is implemented in which the government administers education only 

in case of violation of national policy and illegality.  

Management and administration of primary and secondary school are executed through 

supervision and school evaluation. The supervision, however, has not been very 

efficient therefore been reformed as consulting supervision. For school evaluation, the 

schools are divided into external evaluation group (8 Shis (metropolitan cities) and Dos 

(metropolitan areas)) and self-evaluation group (9 Shis and Dos). The regional local 

government supports school consulting service for the schools with poor results from 

school evaluation. In case of higher education, nearly 400 universities receive 

evaluation from professional education organization (KEDI) every three years. The 

minister of education reduces quota of the ones with poor evaluation results by 10~15% 
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and require strategy measures to the higher education foundations (juristic persons). 

Further, the facility limits participation of the government in financial support for the 

universities. 

As shown, management of school and educational quality are implemented through two 

policy tools including evaluation and consulting. That is to say, a feature of education in 

Korea is that consulting through external education experts is utilized for schools to find 

and improve their problems by themselves. 

 

******** 

 

Leadership: Existing Practices, Monitoring, Supervision and Innovation in School 

Marzita binti Abu Bakar  

IAB, Malaysia 

 

This paper focused on background and structure of Malaysia Education System. 

Professional principals need to be creative and innovative in education management. 

There are three dimensions of leadership discussed: personal leadership, professional 

leadership and organizational leadership. Besides that, a principal had to be concerned 

about capacity building, nurturing high culture and expected results as the main 

strategy to strengthen the Education Leadership Management (ELM). At the operational 

level, Organization Development Model was introduced to explain the monitoring and 

supervision process to achieve innovation in management. Furthermore, two case 

studies regarding innovation practices shows that school leader was able to use the 

available resources with creative thinking to overcome problems which arose  in his 

school. The efforts increased the involvement of teachers and students and it impacted 

the school environment, improved performance and reduced costs. 

******** 
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Educational Administration and Management in Maldives 

 

 Ibrahim Asif Rasheed 

Ministry of Education, Maldives 

 

Maldives consists of 1192 islands depicting a garland in the midst of the Indian Ocean, 

grouped into ring-like atolls; 188 of these islands are currently inhabited by people, 

with a country population of 341,256. Over one-third of the population resides in the 

capital city of Male’. One of the densely populated land spaces in the world which is less 

than two square kilometers. Due to the geographical nature and structure of the 

country, as well as its population distribution, Maldives faces unique challenges in 

providing services to the community, including that of education.  

The education system in Maldives is undergoing revolutionary changes in the recent 

years. Historically, Maldivian children would go to the Imaam’s house usually called 

‘edhuruge’ where they would learn the national language ‘Dhivehi’ as well as Arabic. 

This semi-formal method of schooling was succeeded in 1945 by traditional schools 

named ‘maktab’ in the islands, which covered lower primary level education. In 1960, 

two English medium schools were established in the capital city of Male’, and in 1978, 

education was officially spread into outer atolls, by establishing two government 

schools in each atoll.  

There has been an increase in the amount of educational institutions in the atolls, the 

two atoll schools in each region predominantly run by government has ceased to have 

the status of the only government schools. IN 2005 government took over the 

community schools run by the public and established free education for all from grades 

to 1 to 7, which gradually extended up to grade 12. In spite of free education in all 

islands very often families sent their kids to the predominantly government established 

schools in the atoll for better quality education and for better facilities. Furthermore, 

many families decide to move to the capital city of Male’ and/or send their children to 

Male’ in order to attain the best quality of education. Such migratory trends for the 

pursuit of education make student tracking more difficult.  
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Maldives has been trying out different models to manage education system and for its 

quality and delivery. The oldest system seen to be used until 2009 was cluster system to 

manage the school system in the outer atolls. In this method the Atoll Education Centre, 

this was established in 1978 as only government schools until 2005 leads the cluster. 

Since these schools were superior to other school in all aspects. In the areas of human 

resources, infra structure and other facilities they lead and assist other schools. The 

administration of school system saw a major change in 2009 when the government 

administration system changed by forming provincial administrations. The province 

system did not last long and it was proven to be a very expensive method too. While, the 

province system also proved to be an additional layer of administration in the system. 

The required policies was not laid out and the practice was little different.  

In 2014 the school administration was changed to a zonal system. In this system the 

central ministry houses desks for 4 education zones of the country while, atoll 

coordinators were appointed from the field to assist school leaders and carry out 

administrative issues. The new system seems to have been working and a close 

monitoring and reporting has been established.  

The education sector has been developing new strategies to manage the system more 

effectively and efficiently though the existing practices. 

 

******** 

Teacher management and Professional development Initiatives in School sector 

Development Plan (2016/2023), Nepal 

Kabi Prasad Pokhrel 

 CERID, TU, Nepal 

 
Nepal is at a crossroads both at the global level with moving from millennium 

development goals (MDGs) agenda (2000-2015) to contextualizing and adopting the 

sustainable development goals (SDGs) agenda, and at the national level with rollout of 

the federal system. Regarding the changed context and evolving socio-political order 

under the new constitution provides a foundation for reforming educational 

administration and management system, school sector development plan (SSDP) was 



ANTRIEP Regional Workshop on Educational Administration and Management:  

Existing Practices and Innovations  

 
 

21 
(19-21 April, 2016, New Delhi, INDIA) 

 

developed through an inclusive and participatory approach covering broader policy 

framework to contribute to the socio- economic development and to promote social 

harmony as the lifeblood of  peaceful existence. 

 Ensuring quality and needs based teacher professional development and performance 

based and accountable teacher management is placed as the key component of SSDP. 

The lesion learned from the school sector reform plan (SSRP) is to improving the quality 

and efficiency of service delivery in school education needs to build the strong 

ownership of the programme among teachers and teacher’s professional organizations 

too. It is necessary to transform teacher management and professional development 

structure to accommodate the upcoming decentralization of educational system under 

the  new federal system. 

 With regard to the inserted activities of teacher management and professional 

development in SSDP, this paper attempts to discuss the major initiatives of quality 

education through improved teacher (re) distribution and management, teacher 

recruitment, teacher deployment and redeployment, teacher management and 

professional development, teacher performance evaluation, and strengthen training and 

professional development institutions using content analysis method. 

******** 

Educational Administration and Management in Pakistan 

 

Dawood Shah 

AEPAM, Pakistan 

 

Since 1979, the education system of Pakistan consists of three tiers i.e. elementary, 

secondary and tertiary. The education system consists of 267,955 institutions, 44.435 

million students and 1.652 million teachers. One-third institutions are in private sector, 

which serve 39% students. According to 1973 Constitution, the development and 

coordination of national education policies and plans, curricula and standards were the 

key mandate of the Federal Ministry of Education. As a result of 18th Amendment, 

education has become exclusively provincial subject except in those areas which comes 
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under the jurisdiction of federal government.  Under 18th Amendment, Article 25-A was 

added to the Constitution which declares “free and compulsory education” a 

fundamental right for all children aged 5 to 16. Subsequent to18th Amendment, 

provinces have major responsibilities for management and development of education in 

their areas. The government of Pakistan has been cognizant about the issues and 

problems of education since 1947 and it has a strong resolve to address these issues 

through various education policies. The federal and provincial governments have 

initiated various measures to enhance access to education, reduce the gender gap, 

improve the quality of education and governance by abolition of school fee, provision of 

free text books, stipend for girls students, raising the minimum qualification for 

recruitment of elementary and secondary teachers, recruitment of teaches on merit, 

professional development of teachers, setting robust monitoring system, enrolment 

campaign and allocation of one fourth of provincial budget for education. Despite all 

these initiatives, the education system is still facing myriad challenges such as low 

access to education, gender disparity, high illiteracy rate, low quality of education, poor 

governance, high dropt rate, low budgetary provision in terms of GDP and low 

institutional capacity of the provinces to plan and implement educational reforms. 

 

******** 

Success Competency Framework of Southeast Asian School Heads 

 

Edith L. Pimentel  

Seameo Innotech, Philippines 

 

Education plays a key role in facilitating the process of building a regionally-

integrated community in Southeast Asia (SEA). In fact, most of the SEA countries are 

undergoing educational reforms in order to keep pace with the changing demands and 

emerging skills requirements brought about by the rapid technological advances and 

increasingly interdependent communities in the Region.  These changes accentuate 

the need for school leaders and managers to continuously develop their abilities to 
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adapt and improve to sustainably address the new challenges, and be successful 

amidst ever changing and more complex school environment.  

In response to these challenges and opportunities, SEAMEO INNOTECH1, in close 

collaboration with the Ministries of Education in the Region, developed a success 

competency framework for the Southeast Asian school heads. The framework adopted 

the appreciative inquiry approach capitalizing on the exemplary stories and 

experiences of the selected outstanding school leaders from various stakeholders, like 

parents, students, teachers, faculty members from teacher education institutions, MOE 

officials, and the school leaders themselves. The development process generated a list 

of the qualities and competencies that make a high performing school head in the 

region, and this was validated with the MOE Officials, Governing Board Members of 

SEAMEO INNOTECH, core specialist from the Center and selected school leaders from 

the 9 SEAMEO member countries. 

Reflecting the contextual realities in the Region, this framework defines the success 

competencies of a high performing school head in Southeast Asia. The Competency 

Framework for Southeast Asian School Heads consists of five core competencies2: 

 

1. Strategic Thinking and Innovation is the ability to chart the strategic direction 

of the school, make informed decisions, and lead change and innovation. 

2. Managerial Leadership is the ability to manage school resources and systems, 

manage staff performance, and manage sustainable school programs and 

projects. 

3. Instructional Leadership is the ability to lead curriculum implementation and 

improvement, create a learner-centered environment, supervise and evaluate 

teachers’ performance, and deliver planned learning outcomes. 

                                                            
1SEAMEO INNOTECH, the Regional Center for Educational Innovation and Technology, is one of the 20 regional 
specialist institutions of the Southeast Asian Ministers of Education Organization (SEAMEO). It is dedicated to 
identifying common and unique education problems and needs of Southeast Asian countries and developing 
innovative and technology-based solutions to address these needs. The Center aids in educational development 
within and outside the region through its service areas: training and human resource development, research 
and development, knowledge management and special programs focusing on key areas of concern in the 
Southeast Asian education community. (Source: Capability Statement, SEAMEO INNOTECH, 2014) 
2Success Competencies of Southeast Asian School Heads, A Learning Guide, SEAMEO INNOTECH, 2015 
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4. Personal Excellence is the ability to manage personal effectiveness, act on 

challenges and possibilities, and pursue continuous professional development. 

5. Stakeholder Engagement is the ability to promote shared responsibility for 

school improvement, manage education alliances and networks, and sustain 

collaborative relationships with stakeholders. 

 

The five core competencies consist of 16 general competencies, 42 enabling 

competencies, and 170 indicators. The indicators explain the observable behaviours 

expected of a high-performing school head. All these are helpful in promoting common 

standards of performance among school heads across Southeast Asia. 

 

******** 

 

Structure, role and functions of Educational Administration at National 

provincial/state level: Status, reforms, and innovations in Sri Lanka 

       Ranjith Chandrasekara 

NIE, Sri Lanka 

 

A. Country Context 

Sri Lanka is a lower-middle income country with a per capita income of nearly 3,500 

US$, and a population of around 20 million people. The country’s human development 

index is 73 with a literacy rate 93% and life expectancy of 75 years. 

Sri Lanka has about 4 million school children, about 235,000 teachers and nearly 10,000 

schools. Policy makers are planning to accelerate economic growth and enable Sri Lanka 

to become a high-middle income country. 

 

B. Sector and institutional Context 

The Sri Lanka general education system has made considerable achievements during 

recent past. The primary education enrollment rate is 99%, and primary education rate 

is over 95%. Gender parity is high in the education system, with equal proportions of 

girls and boys participation in primary education and little higher number of girls than 
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boys in secondary education. The learning outcomes in primary education in First 

Language (Sinhala and Tamil), mathematics and English have increased significantly. 

GCE (O/L) pass rate as at 2014 and GCE(A/L) pass rate  as at 2015 have reached 

69.02% and 60.91% respectively. 

 

C. Current status 

Despite the past progress the general education system faces number of future 

challenges: 

 The competencies required for knowledge based economy 

 Mastery level achievement of students at primary education(52% children are failing to 

achieve mastery of their first language, 47% Mathematics and 81% English – More over 

marked disparities in performance by province, location, school type, gender and 

medium of instruction. 

 Wide disparities in the current education system 

 Public expenditure on quality education 

 Education system needs to meet broad social goals 

 

D. Educational Administration 

Ministry of Education (MoE) headed by a cabinet minister is responsible for the subject 

of General Education. The line ministry is responsible and accountable for entire 

education delivery system under the Secretary of Education. 

The ministry is professionally supported by the National Institute of Education (NIE) set 

up by Parliament act and mandated to carry out teacher and curriculum development. It 

develops teachers in pre-service mode in 10 National Collages of Education (NCOE) 

located in various parts of the island. National Evaluation and Testing Services 

(Department of Examination) is responsible for carrying out Assessment and evaluation 

of students at three levels. Namely end of primary (as a selection test for popular 

schools and for stipend), secondary-GCE(OL) and senior secondary-GCE(AL)/university 

selection. 

As per the 13th amendment of constitution nine provinces of Sri Lanka vested with 

powers to handle certain affairs in the respective provinces. There are Provincial 
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Secretaries and Directors of education in each province. They are governed both by the 

Line ministry and provincial Ministry of Educations at Provincial Councils (PCs). 

National Education Commission (NEC) is the umbrella organization which formulate the 

policies for entire education of the country and directly coming under the president of 

the country. 

 

E. Reforms and Innovations 

The MoE, in consultation with NEC, PCs, the Ministry of finance and Planning(MFP),the 

Finance Commission(FC) and other education stake holders has developed the national 

Education Sector Development Framework and Programme(ESDFP) 2012-2016 to 

address the challenges facing the general education sector. 

The ESDFP emphasizes the importance of promoting a high quality general education 

system that is relevant for the national and global economic and social needs of the 

country. 

The overall ESDFP is organized under three themes: 

 Theme One: Promoting access to primary and secondary education. 

 Theme Two: Improving the quality of education. 

 Theme Three: Strengthening governance and delivery of education services. 

 

******** 

 

Leadership Role of Educational Administration in  Implementation of Policies and 

Programmes of School Education in Sri Lanka 

Duminda Palihakkara 

NIE, Sri Lanka 

 

Considering the responsibilities of the national level administration and management of 

the education system, it can be divided into main four layers and they are national 

(Ministry of Education), Provincial (Provincial Ministries), Zonal (Zonal Education 

Offices) and Divisional (Divisional Education Offices). Sri Lanka has a devolved system 

of education administration.   The country is divided in to nine provincial councils in 
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terms of the 13th constitutional amendment in 1987 and each Provincial Council is 

responsible for the administration of the schools located within its borders, except 

those designated National Schools, which are administered by the central Ministry of 

Education. Considering the human and other infrastructure facilities, the Sri Lankan 

school system has been established in main four difference types of schools. They are 

1AB, 1C, Type 2 and Type 3 schools 

The inspection, supervision and monitoring activities are undertaken mainly by the 

implementing government education agencies, such as the Ministry of Education, 

National Education Commission, Finance Commission, the Ministry of Finance & 

Planning, Provincial Councils, National Institute of Education (NIE) and National 

Evaluation and Testing Center (NETC-DOC) of the Examinations Department.   The main 

purpose is tracking progress of the implementation of the programme components by 

the implementing agencies.    

This paper has included descriptive analysis of the leadership role of educational 

administration at national level in implementation of policies and progemmes of school 

education. The sub topics such as brief introduction of Sri Lankan education system,    

the structure of educational administration and management leadership role, teachers’ 

management, use of ICT in school education, supervision and evaluation of schools, 

transparency and accountability in educational administration, prevailing policies and 

practise related to administration and management of education, problems and 

challenges and new strategies adopted to enhance the efficiency of educational 

administration in Sri Lanka have been discussed briefly in this paper.    

Considering the new strategies for enhancing the efficiency of educational 

administration in Sri Lanka, the programs such as Program of School Improvement, 

School based planning and policies of the decentralising of the power and autonomy 

from national level to school level have been implemented to achieve three themes 

indentified by ESDFP in practicing the people centric approach for good governance. 

 

******** 
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Educational Administration and Management: Existing Practices and Innovation 

in Vietnam 

Cong Phong Tran 

VNIES, Vietnam 

 

Like other countries, in Vietnam too, educational administration and management plays 

an important role in reaching the vision and ensuring the implementation of 

educational objectives. These two factors, on one hand, represent the meet to the 

macro-policy requirements of state management of education, on the other hand, 

ensure the stable growth in the governance of individual educational institutions in the 

state-driven market economy. Presently, Vietnam is in the process of the basic and 

comprehensive reform of education with the mission of “fundamentally renovating the 

educational and training management, ensuring democracy, unity, increasing autonomy 

and social responsibility of the educational institutions with focus on education quality 

management.”3 Thus, this paper emphasizes on the following issues: (1) introduction of 

education system of Vietnam, existing practices, state-driven administration and 

management of educational institutions in Vietnam and future orientation; (2) an 

analysis of the role of the educational management at national level in the 

implementation of policies and programs on school education; (3) national 

management system of teachers, policies, practices and innovation relating to 

standardization, training, recruitment, deployment, transfer, professional development 

and accountability, etc. as well as improving inspection and monitoring the 

implementation of policies and programs on school education; (4) a mechanism to 

ensure the transparency and accountability in education administration and 

management in Vietnam; (5) the relevance of educational administration and 

management to current educational need, existing and challenge to Government and 

local authority to effectively manage educational system. 

Based on the above-said analysis, this paper proposes solutions to enhance 

effectiveness of educational administration and management as follows: (i) renovation 

of education and training management, ensuring democracy, unity, increasing 

                                                            
3Communist Party of Vietnam. Resolution No. 29-NQ/TW ngày 4/11/2013 
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autonomy and social responsibility of educational institutions with focus on quality 

management; (ii) standardization of conditions to ensure education and training quality 

with emphasis on management of outputs to meet the market demand of human 

resource; (iii) monitoring schools and educational institutions, strengthening inspection 

at different levels; ensuring democracy, publicly and transparency; (iv) staff 

development to meet the requirements of educational and training reform, developing 

staff development plans, standardization of teaching staff at all levels; (v) reform of 

educational policies and relating financial mechanism, mobilization of participation in 

and contribution of various sources to enhance effectiveness of investment in education 

and training; (vii) actively integrate and improve the efficiency of international 

cooperation in multilateral and bilateral to strengthen the autonomy of educational and 

training institutions. 

 


